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Today, more than ever, members of the American society are be¬
ginning to recognize and accept the fact that the uneducated man does
not have a place In our society, A rapidly developing and complex
society cannot afford one who is not "actively” literate and responsive
to change. Literacy is of value only if it leads to encounters with
regular intellectual experiences. The actively literate man, through
extensive reading experiences, can help prepare himself for a role In
society.
The youth of today have begun to realize the need for and value
of a higher level of aspirations. Especially within and among minority
groups there Is evidenced a desire to become a working part of society
and its changes. The insistence upon freedom, personal dignity and a
search for new Identity are becoming more urgent with each passing day.
All men are now In search of meaningful experiences rather than ordinary
existence. More emphasis must be placed on "learning to learn", since
it is a process which must continue throughout life, if the Individual
Is to cope with demands of society and its new donands on him.^ Preston's
I
Benjamin Bloom, Allison Davis, and Robert Hess (ed.). Compen¬
satory Education for Cultural Deprivation (New York: Holt, Rinehart and
Winston, Inc., 1965), p. 3.
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six values of reading illustrate why youth should seek meaningful ex¬
periences through reading in order to function effectively in society.
He listed: (1) Provides a semblance of balance to the context of
vicarious experience through a discriminating choice; (2) Provides a
needed check on authenticity of mass media content; (3) Augments the
individual's self respect through wide choice of reading materials;
(4) Fosters substantial human and social values rather than those which
are materialistic; (5) Acquires a more penetrating grasp of the meanings
Intended through reading, analysis, and intermittent reflection; and
(6) Promotes mental and spiritual health through participation at times
1
in private experiences.
This quest for self-improvement has great Implications for those
who are interested in the teaching of reading. By learning what and
why people read, what they grasp and understand, and how they read,
educators in and out of the realm of the classroom can find new avenues
of interest and instruction for those who are seeking enriching ex¬
periences. For all these young people who are searching, reading ex¬
periences should be diverse and manifold. Stress should be placed on
selectivity (what to read) and how to read critically, the ultimate
goal being to produce a class of readers who will be able to function
in and adjust to the constantly changing society. Lazarsfeld has placed
readers in three general categories:
1. First-Class Reader - Interested in all kinds of
reading with emphasis on the better fiction. He is also a
reader of the heavier portions of both the information
Ralph C. Preston, "The Changed Role of Reading," in William S.
Gray (ed.), Reading in An Aee of Mass Communication (New York: Appleton-
Century-Crofts, Inc., 1949), pp. 7-13.
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and the miscellaneous groups.
2. Second-Class Reader -
a. Information only. Such a person is distinguished
from the first class reader by a complete lack
of interest in books of fiction. His reading
taste, while high, is limited to informational
books.
b. Fiction and information. A person who reads both
fiction and information, but material of a lighter
nature than the first-class reader. For instance,
he is not a reader of what we call "literary"
stories, and complains of the heavier fare in the
information group.
c. Fiction only. A person characterized by a complete
avoidance of books of the informational type. His
reading is limited to fiction, for the most part -
light fiction.
3. Third-Class Reader - This reader is pre-eminently a
reader of still lighter fiction. In most cases he will prefer
the 'low' type of fiction and avoid anything heavy. He may
occasionally read something from the informational category,
but on a whole he reads lighter matter such as travel and
adventure. Also specific Interest readers of business, tech¬
nical and professional books.
Also listed in these categories are nonreaders or persons
who read very little of anything.^
By determining into what category each student falls, a teacher is better
equipped to work in specific areas with him. What makes a reader first-
class? What method^ of reading does he use? How can he read equally
well for all purposes? Why is it that other readers do not use the
same patterns? Waples, Berelson, and Bradshaw have given five effects
which reading might have upon the reader. Once a person discovers
what he hopes to receive from a reading experience, he often does not
seek to discover new avenues of Interest. The first-class reader.
Ipaul F. Lazarsfeld, Radio and the Printed Pace; An Introduction
to the Study of Radio and Its Role in the Communication of Ideas (New
York: Duell, Sloan and Pearce, 1940), pp. 338-39.
however, can read for: (1) instrumental purposes; (2) prestige; (3)
reinforcement; (4) aesthetic value; and (5) respite. His reading be¬
havior is so balanced as to allow for flexibility not only in his
reading activities, but in everyday life situations as well.^
The educator, as a result of determining an Individual's reading
pattern, can personalize instruction in reading experiences. Individual¬
ized reading instruction recognizes the necessity of understanding the
social expectations of the child, and of considering age level, in¬
telligence, social development and environmental factors in the light
of the "total person." Taking the learner where he is, the teacher
proceeds by a sequential program to bring him to the highest level of
attainment possible within a given time, and considering all circum¬
stances involved. The ultimate goal here is to help the reader reach
a point where he can perform or work under the same conditions as the
other students, since this is to be expected of him in society.
Through participation in mental, social, emotional and aesthetic inter¬
actions of the learning process during reading, the learner is given
limitless opportunities for self-discovery.
The writer feels that reading is an all-important factor of
self-discovery. How and what a person reads is of great significance.
The individual who cannot unlock or decipher the meanings of combi¬
nations of words and phrases cannot integrate or expend his known ex¬
periences with others known or introduced to him. The person who ex¬
periences success in reading is usually more inquisitive and by all
^Douglas Waples, Bernard Berelson and Franklin R. Bradshaw,




The pre-adolescent boys who are going to emerge as leaders of
the future offer a great challenge to those who are Interested in
learning what constitutes their reading behavior, and what, as a result
of the discovery, can be afforded them as a measure for first-class
reading habits. Many of these boys are not slow learners, but are re¬
medial In reading skills (often because of their reading patterns). If
they can learn to read, and read effectively, they can educate themselves
through extensive usage of any available written materials; thereby
accommodating the insistence made upon them by society to adjust to Its
everchanglng demands.
Evolution of the Problem
The first two years of the writer's teaching experience in the
Atlanta Public School System revealed many shocking truths. The school
was located in a culturally disadvantaged area. The writer was to
teach pupils who could not read effectively from the printed page, but
who could express thoughts of a similar nature orally. This Inability
to communicate through written materials caused the students much
distress. They were capable of and willing to learn, but severely
handicapped In the area of reading proficiency. Many lost their initial
zeal and enthusiasm.
Informal discussions with these students revealed aspirations
which would probably never be realized because of educational defl-
clences. The school offered them no classes in remedial or corrective
reading. The writer, having neither the proper experience nor special
training required to determine causes, patterns, or solutions for reading
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retardation, became eager to learn about specific phases of the problem
Contribution to Educational Research
This study should contribute to educational research because
existing problems of reading. In relation to thinking and the social¬
ization process, human potential, and individualized Instruction are
prevalent In the general sphere of societal Improvement.
It was hoped that through this study administrators and class¬
room teachers would become more inclined to consider Individual dif¬
ferences as related to the process of reading and realize the need for
more Individualized observation and Instruction for the retarded or
slow reader.
Statement of the Problem
The problem of this study was to Identify and analyze some read
Ing patterns among a group of pre-adolescent male pupils. The main
focus of this study was upon the pupil's major choices of reading as a
useful and purposeful activity.
Purpose of the Study
The purpose of this study was to examine the uniqueness of in¬
dividual reading patterns.
More specifically, the purposes of this study were:
1. To determine how the pre-adolescent male reads In the
light of what he apprehends, selects, patterns, and
resolves, with specific attention to:
a. Reading for specific Items
b. Reading to organize
c. Reading to evaluate
d. Reading to interpret
e. Reading for appreciation
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2. To determine for what purposes the pre-adolescent male
reads.
3. To determine what part the reader's estimation of the
difficulty of a required selection might play in the
extent to which he reads and interprets it.
4. To determine certain factors which may be involved in
the development and/or shaping of reading patterns*
5. To draw implications for making reading a more purpose¬
ful and meaningful activity in the lives of pre¬
adolescents.
Definition of Terms
For this study, the following terms were defined:
1. Reading - the act of reading has been defined as bringing
meaning to the printed page. If the act of reading is
effective, it will result in bringing meaning from the
printed page and into one's personal and social ex¬
periences and encounters. It is a sensory and per¬
ceptual process, a learned response, a developmental task,
a communicative device, a learning process, and hopefully,
an interest. It embraces both the psychological and
sociological factors of a person's being and environment.
2. Reading Patterns - the concept that each person has a
method or procedure used in and during the reading of printed
material Involves what types of selections people read,
what they prefer and why, the method used and the time
spent in reading, and what they comprehend and remember.
3. Retarded Reader - one who reads below his grade level al¬
though he has the capacity for a higher performance level.
Some writers believe the level of distinction to be two
years below his capacity level. There are three types
of retarded readers:
a. The child who is not reading as well as he can
but who is able to Improve his performance under
the guidance of his regular classroom teacher.
b. The child who has difficulties serious enough to
require the assistance of a remedial teacher,
c. One who has such severe problems that a clinlcan
must work with him.
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4. Pre-adolescence - this period is approximately a year
long. In girls the age is generally between eleven and
thirteen, and in boys between twelve and thirteen. During
this period many writers advocate greater emphasis on the
acquisition of skills, information and attitudes.
Subjects, Locale, and Period of the Study
This study involved twelve male seventh grade pupils who were
enrolled at H. R. Butler School in Atlanta, Georgia. They came from a
culturally disadvantaged area and were reading two grades below their
grade level. Each class period lasted forty-five minutes per day for a
six-week period, and was conducted during the school year 1967-1968.
H. R. Butler is one of the oldest schools for Negroes in Atlanta.
The school serves a community made up primarily of occupants living in
a Federal Housing Project and/or low-rent housing. At the time of this
study most of the family units were made up of the children plus either:
(1) mother and father, (2) mother only, (3) father and grandmother,
(4) grandmother and grandfather, (5) mother and grandmother, (6) grand¬
mother only, or (7) aunt and/or uncle. As of June, 1967, the total
number of minors occupying apartments in Grady Homes Projects came to
1,010. Sixty families had an Income of from $0 - 99; one-hundred
ninety-five received from $1,000 - 1,199; one hundred seventy-two re¬
ceived from $2,000 - 2,999; one-hundred seventeen families had an
Income from $3,000 - 3,999; and sevtnty families received $4,000 or
over. Many received aid from the State or welfare agencies. The
managerial staff of Grady Homes and the administration of H. R. Butler
worked very closely together. The students could use the Negro Heritage
Library <^ich was housed in the main building of the project. They were
in contact with the public health nurse and the social worker for their
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area. A park adjoined our school grounds and was used during the summer
as a relief to the Grady Homes Boy's Club and Girl's Club. H. R.
Butler was one of the schools in the Atlanta Public School System de¬
signated as a Title I fund recipient. This project was directed toward
the development and improvement of reading skills, habits, and attitudes.
The program was originally designated to serve the primary grades, but
the Lead Reading Teachers, funded by Title I, also were available to
the intermediate and upper grades.
The boys chosen for this study were, as a whole, better off
financially and socially than many of their classmates. The family
units appeared to be tightly knit, and there was an indication that
there was much communication between the members of the individual
families. These subjects seemed to receive and give affection. How¬
ever, their experlmenttal backgrounds seemed to be rather limited.
Limitations of the Study
The study was limited to twelve seventh grade boys at H. R.
Butler School. Any noted change in reading patterns and attitudes
towards reading and their personal encounters may be considered as a
by-product of this study. Although it was hoped that students would
be benefltted through this study, its main aim was not to Improve
reading proficiency, but to determine, by analysis, the reading
patterns of these boys.
Description of Instruments
1. The Gates Basic Reading Test for grades 3.2-8 was ad
ministered to determine how these students read
10
Published in five separate booklets, each test is de¬
signed to measure a separate skill or ability in
reading. Student responses are recorded in the test
booklet.
Albert N. Hieronymus reviewed the tests and found them
to be highly Intercorrelated. Reliability was computed
by the alternate form method, which tends, the reviewer
stated, to yield lower reliability coefficients. It was
interesting to note that Hieronymus found that the interest
correlations approach the reliabilities of the tests very
closely. The forms given were:
a. Type UD, FORM 1 - Reading to Understand Precise
Directions. This test is timed, and measures rigid,
careful, exciting reading.
b. Type RV, FORM 2 - Reading Vocabulary
c. Type GS, FORM 1 - Reading to Appreciate General Signi¬
ficance. This test is timed, and is designed to
measure an Individual's skill in reading merely to get
an accurate general Impression.
d. Type ND, FORM 3 - Reading to Note Details. Measures
recognition and analysis of many details in a passage
but demands less definitely organized or integrated
grasp and recall of the paragraph. It is timed.
e. Type LC, FORM 3 - Level of Comprehension.^
Albert N. Hieron3nnus, The Sixth Mental Measurements Yearbook.
ed. Oscar K. Buros (New Jersey: The Gryphon Press, 1965), p. 842.
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2. A list of items adapted from the original list used by
Strang in her study of adult reading patterns and reading
background patterns was used in conferences to determine
what and why people read.^ The first Inventory was de¬
signed to determine the educational and occupational
objectives of the cases, and the availability of reading
materials. The second form provided each boy the op¬
portunity of expressing his personal likes and dislikes
about a variety of subjects, and his preferences insofar
as reading habits, materials, and leisure time activities
were concerned.
3. To determine how people read and what they grasp and
remember several instruments were used. Among these, the
SRA Reading for Understanding Laboratory was used quite
frequently during instruction as an evaluative measure.
This reading laboratory is designed for the upper ele¬
mentary pupil who is weak in comprehension skills. The
Science Research Associates laboratory systematically
programs short readings and in-depth questions which are
designed to develop comprehension.
4. Checklists, to help determine the subject's preferences
for certain phases of reading, were used for observations
of reading patterns. These checklists were Included in
books and tests which describe and Illustrate the records
used in the teaching of individualized reading.
^Ruth Strang, Exploration in Reading Patterns (New York: Uni¬
versity of Chicago Press, 1942), pp. 85-88.
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5. Series of selected readings were compiled from Diag¬
nostic Reading Selection Inventories.
6. Samples of the Instruments used in this study may be
seen in the Appendix.
Method of Research
This study was an analytical description, supported by the use
of certain experimental procedures and guided individualized in¬
struction of a group of boys.
Research Procedure
The procedural steps followed in this study were the following
1. Permission to conduct this study was secured from proper
authorities.
2. The Gates Basic Reading Tests for grades 3.2-8 were ad¬
ministered to the subjects in order to determine how the
pre-adolescent male reads.
3. Intensive individualized group instruction was given the
subjects in order to observe reading patterns.
a. Special units of readings were given in order to
facilitate observations.
b. During the conference periods the individualized
instruction sessions and check-sheets were utilized
to determine for what purposes these students read
and the factors involved in the development and/or
shaping of reading patterns.
c. The conferences consisted of: (1) Diagnosis of any
reading problems; (2) Selection of materials; (3)
Plans for the subject's next steps; (4) Discussion
of progress and records; (5) Intensive question and
anwer periods, sharing interactions, and adminis¬
tration of individual Inventories.
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d. Records were kept o£ discussions during Individual
conferences.
4. The data obtained from testing. Instruction, and ob¬
servation were gathered, analyzed and Interpreted.
5. The related literature pertinent to this study was re¬
viewed, summarized, organized for Interpretation, and
presented In the final thesis copy.
6. The findings were Illustrated through the use of profile
graphs.
7. The total description and findings were Incorporated In
the final thesis copy.
Survey of the Related Literature
Literature related to this study Is presented In the following
categories: (1) explanations on reading as a thinking process; (2)
purposes for reading; (3) reading and the development of Interests and
tests; and (4) reading as a thinking process and Its relation to Indi¬
vidualized Instruction.
Explanations on reading as a thinking process
Children should be taught to read and interpret, to think while
reading. The process begins when a child picks up a book and looks at
a picture. First he perceives a certain Idea, then in sequence, he
associates, generalizes, or makes abstractions, and finally, through
clear, logical thinking, defines the problem and attempts to think of
the various solutions, examining the consequences of each, and finally
14
choosing the one which is best suited to his purpose. Without knowl¬
edge of the process, the child has engaged in critical thinking.
Betts investigated the results of three doctoral dissertations
2
which dealt with research on reading as thinking. Among the general
conclusions of the report was the acknowledgement that a substantial
relationship exists between "general" comprehension and the ability to
do certain types of thinking required for reading in science and social
studies, and that a measure of verbal Intelligence tends to be highly
related to literal reading ability in social science, and substantially
so in social studies. Betts found that all three studies reported that
reading embraces a complex of skills, abilities and attitudes and noted
that a high degree of intelligence was necessary in the types of think¬
ing required in different reading situations. Some implications drawn
from this report were:
1. The ability to do critical thinking in reading situations
is not adequately measured by most reading tests in
common use.
2. The essential mental mechanisms for thinking are present
when the child enters school; therefore, guidance should
begin at that time. (Children's thought processes are
not qualitatively different from those of adults.)
3. The relationship between mental age and thinking ability
is positive but relatively low.
Ruth Strang, Helping Your Child Improve His Reading (New York:
E. P. Dutton and Co., Inc., 1962), p. 62.
2
Emmett A. Betts, "Research on Reading As a Thinking Process,"
Journal of Educational Research. L (September, 1956), 1-15.
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4. Reading is a complex of mental abilities, embracing with
other elements, clusters of specific skills, abilities
and attitudes.
Appropriate educational experiences can help in the Improvement of
critical thinking.
Klare, Mabry, and Gustafson conducted a study to relate style
difficulty to Immediate retention test scores, to the amount read in a
given time, and to the acceptability of technical training material.^
Nine hundred and eighty-nine male airmen trainees were given several
versions of a 1201 - word printed lesson taken from an aircraft mechanics
training course. The experimental versions of this same lesson were
changed in style difficulty only. The three levels of style difficulty
were "hard," 16+, "easy," grades 7-8, and "present," grades 11-12,
which was being used in the course. The subjects read the articles for
twenty minutes and answered questions which dealt with acceptability.
They then worked on a fifty-item multiple choice form which measured
immediate retention of materials read. The rsearchers found that the
majority of the men enjoyed the easier material more than the other two
classifications, and that in reading the simple style, the level of
retention was higher. From this these implications were drawn: (1)
fewer thought processes are needed in the reading and understanding of
simply written materials, and (2) people read more in a given time and
accept more readily material which is written in an easy style.
^George Klare, James Mabry, and Levaral Gustafson, "The Relation*
ship of Style Difficulty to Immediate Retention and to Acceptability of
Technical Material," The Journal of Educational Psychology. XXXXVZ
(May, 1955), 287-95.
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Thorndike sought to show that reading as reasoning plays a great
part in the manner in which a paragraph is read and how its contents are
reasoned.
Reading is a very elaborate procedure, involving
a weighing of each of many elements in a sentence, their
organization in the proper relations one to another, the
selection of certain of their connotations and the re¬
jection of others and the cooperation of all to determine
final response.^
Using selected readings, Thorndike composed lists of questions which
would determine the most minute interpretation of a sentence, phrase,
or group of sentences. In analyzing the responses, he noted that
proficient reading of paragraphs involved calling forth the correct word
meanings, efficiently weighing and comparing each element of meaning,
and examining and validating to make sure the purposes of reading have
been satisfied. This indeed is critical thinking.
Gray and Rogers, using the case-study technique, observed the
reading behaviors of a group of adult readers in order to determine
2
what constituted a *'mature" reader. In the process of doing so, it
became necessary for them to determine patterns of reading activities.
The result was a compilation of basic aspects of reading which were
directly related to their anticipated maturity criterion. Included in
the list were aspects of critical, highly interpretative, and ap¬
preciative reading skills. Among the more noteworthy of these were:
_
Edward L. Thorndike, "Reading as Reasoning: A Study of Mistakes
in Paragraph Reading," The Journal of Educational Psychology. VIII
(June, 1917), 323-32.
2
William S. Gray and Bernice Rogers, Maturity in Reading (Chicago
University of Chicago Press, 1956), p. 268.
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grasp of literal sense of meaning, ability to see implied meaning,
insightfulness of comments concerning application of ideas to social
or personal experiences, and intellectual challenge of the material
read. Gray and Rogers, through this study, determined that each adult
reader represents a combination of skills, attitudes and reader in¬
terests that are not wholly duplicated by another. Using these be¬
havior patterns they also discovered that superior readers were always
able to interpret any material read accurately and in depth.
Why people read
Many times readers will not penetrate a selection very deeply
because they feel that the purpose for which the article is being read
does not merit in-depth concentration. Berelson and Janowitz studied
reading purposes in relation to occupations and educational levels.^
They found that the higher the level of education, the greater the
number of magazines read. The two educational levels were "low*' and
"high," the former representing below high school and the latter 13+.
The same occupations were compared on both levels. The subjects were
in the fields of marketing, fashion, public affairs, movies, and non¬
leadership. Those persons having a high level of education were called
"influentials" in that what they read is transmitted from radio and
print _to them, and from them to the less influential. The high level
education people read more than did the low, and have professional im¬
provement and Interest as the main reasons.
Working under the assumption that one can gain Insights into
^Bernard Berelson and Morris Janowitz, Reader in Public Opinion
and Communication (2d ed,; New York: The Free Press, 1966), pp. 446-
47.
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the reading patterns and Interests of people, Ruth Strang conducted a
case study-interview of a group of adults. Focusing specifically on
reading interests and responses, she conducted in»depth interviews and
administered questionnaires to the subjects. Points to be studied
were: the variation of reading patterns within different groups,
patterns somewhat typical of persons who scored high or low on vo¬
cabulary tests, and typical patterns of persons having certain interests
or goals. The findings revealed that:
1. Many factors are related to the reading patterns
of adults and adolescents, any of which may Influence
reading interests and performance.
2. Certain reading habits, interests and abilities are
frequently associated in patterns which may vary in
other respects.
3. Certain persons can comprehend passages they have read
better than they can express the author's thought to
others.
4. An apparent relation exists between a subject's in¬
terest in and enjoyment of an article, his estimation
of its difficulty, and his proficiency in reading it.
5. Young people and old read with their emotions.
6. No one magazine or group of magazines is read ex¬
clusively by one age group.
7. An individual's reading pattern has a central core which
more or less determines its nature.^
Using these findings and supported by the individual's personal re¬
sponses to questions, Strang classified the readers according to
Lazarsfeld's list. Lazarsfeld leaned heavily on the purposes for
reading in order to draw a strong line of distinction between the types
^Strang, op. cit.. 172.
2
Lazarsfeld, op. cit.. pp. 338-39.
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of readers.
During a study to classify and define a mature reader. Gray















To determine the variety of purposes which led to reading, each reason
found within an individual's reading pattern was counted. Letting
"level 5" represent the maximum in reading maturity and "level 1" the
minimum, it was revealed that the higher the level of reading maturity,
the greater the number of purposes for reading. A comparative study of




To understand current events
For immediate personal satisfaction value
To meet practical demands of daily living
To further avocational interests
To further professional Interests
To meet personal social demands
To meet socio-clvic demands
For development or improvement of self
To satisfy strictly intellectual demands
To satisfy spiritual needs.
Reading and the development of
interests and tastes
Using lists of fictitious annotated titles, Thorndike sought
to determine to what extent reading interest is dependent upon mental
2
development and what the remedial or retarded reader liked best. Boys
and girls from grades eight to sixteen + were given annotated titles
Gray and Rogers, op. cit.. pp. 92-3.
2
Robert L. Thorndike, A Comparative Study of Children's Rpadtng
Interests (New York: Bureau of Publications, Columbia University
Press, 48 pp.
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of books and asked in some Instances to rank their preferences among
them, and in others to accept or reject a title. It was found that the
interest patterns of groups which differed by several years in age and/
or as much as thirty points in average l.Q. showed a substantial
positive correlation. Also, those subjects who were classified as
"bright children" (having an 1^. near 123) had reported reading pat¬
terns of Interest similar to those of a group of mentally slower
children (having an l.Q. near 92) who were two or three years older.
Norvell conducted a study of the reading interests of boys and
girls from grades seven to twelve. Lists of authors and titles were
compiled and categorized, and the reader asked to select and/or
classify as to the extent of their Interest. It was found that boys'
interests in reading material are: adventure, outdoor games, school
life, mystery and detective stories, obvious humor, animals, patriot-
1
ism, and male protagonists and characters. They disliked love, sentl-
mentallsm^ home and family life, didacticism, religion, reflective or
philosophical writing, extended description of style, "nature" as per¬
taining to birds, bees, flowers, and female characters. The boys gave
favorable ratings to novels, plays, short stories and biographies of
men. In all studies which have been surveyed thus far, there seems to
be some indication that the higher the level of reading maturity, the
more diversified are the topics selected, and the greater the possi*
blllty of a person's reading material which is related to a subject of
interest.
George W. Norvell, The Reading Interests of Young People
(Boston: D. C. Heath and Co., 1950), pp. 6-7.
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Huus examined over sixty research studies involving reading
interests, tastes, and purposes. From these, she found that the
factors which relate to the improvement of taste are also those which
affect the person himself: school, home, and family, and the kinds of
material being read. Some of her more pertinent findings were listed
under these categories:
The individual
1. There exists little difference in the judgment
taste between boys and girls.
2. In order for taste to develop, there must be a
change of aesthetic capacity and attitudes in the
reader.
3. Intelligence is a factor in the ability to dis¬
criminate, although it is not to be Influential
beyond the sixth grade level.
The environment
These were given equal importance in the individual's develop¬
ment of interests and tastes:
1. The pattern of the national culture
2. The opportunity for first-hand experiences
3. The availability of reading materials
The school
Having strong influences are:
1. The teachers
2. The methods of teaching
3. The curriculum
4. The interest appeal of materials, insofar as ease of
comprehension, reading Interest, readability, etc. are
concerned.
Helen Huus, "Developing Tastes in Literature in the Elementary
Grades, Part I," Elementary English. XXXX (January, 1963), 56-67.
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Huus found that a great need exists in the area of the improvement of
interests and tastes in reading materials.
In a thesis written by Martin, several of the points mentioned
in the report by Huus were evident. Martin conducted a case analysis
of elementary school pupils to determine some factors which might
affect the reading levels of children who came from extremely different
social and economic backgrounds.^ It was found that expectancy levels
of the lower economic group were higher than those of the upper group,
and that a combination of factors is involved in how a person reads.
Background conditions hindered intellectual potentialities. While the
lower group was more favorably adjusted socially than the upper group,
the latter seemed more positive in their attitude towards school. Both
Huus and Martin seem to be in agreement in saying that environment
plays a great part on how and what kinds of reading patterns are de¬
veloped. Strang also found this to be true.
Thorpe also conducted a study in which she examined some factors
and conditions which affect reading deficiencies. Included in her .
study were lists of several reading deficiencies and their relation¬
ship to environment conditions: lack of reading experience, lack of
sustained application, inability to get the central idea, inability
to interpret what is read, poor recall, lack of reading interest, limited
2
vocabulary, poor word recognition. The implications here are many.
Thelma Martin, ''Case Analysis of Factors Affecting the Reading
Levels of pupils from Strikingly Different Social and Economic Back¬
grounds" (unpublished Master's thesis. School of Education, Atlanta
University, 1963), pp. 191-94.
Slamie Thorpe, "A Study of the Factors and Conditions Contributing
to Reading Deficiencies of Fourth, Fifth and Sixth Grade Pupils at
Rockdale Park School" (unpublished Master's thesis. School of Education,
Atlanta University, 1943), pp. 103-04.
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It is evident that something must be done to improve not only reading
interests and tastes, but reading proficiency as well. The study of
reading patterns will greatly facilitate reading improvement.
Reading as a thinking process and its
relation to individualized instruction
During the survey of related literature, it was noticed that
much stress has been placed on improving the attitudes of poor readers.
Gurney stated, in his discussion of attitudes and an individual's
reading, that a survey of the recent literature on the subject revealed
little research in the area of using differing approaches to the
teaching of reading in order to study attitudes changes. Gurney con¬
ducted a study to determine the effectiveness of an individualized
reading program (using SRA Laboratories) In Inducing more positive
attitudes toward reading - in elementary pupils. He also wished to
determine if advancement in reading levels would effect more positive
1
reading reactions should advancement occur. The two groups of fourth
grade pupils were equally matched according to chronological age and
reading level. With the control group the teacher used conventional
reading methods, and with the experimental group she used the SRA
Laboratory and other diversified activities. The pre-test showed no
significant differences between the attitudes of the groups, but the
post-test results revealed that the experimental group had more positive
reactions toward reading than did the control. There was no significant
^David Gurney, "The Effect of an Individual Reading Program on
Reading Level and Attitudes Toward Reading," The Reading Teacher. XIX
(January, 1966), 277-80.
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difference in reading levels at the end of the study.
In 1954 Frances Cyrog conducted a study of an experimental in¬
dividualized reading program in four Whittier, California elementary
schools.^ The primary purpose was to determine if all seven hundred
and twenty-six pupils who were given individualized instruction in
grades three through six would show progress on reading achievement
which would be consistent with district and national norms and with
their own tested mental maturity expectations. This was to be ac¬
complished through analysis of standardized test scores in a test -
re-test situation. A secondary purpose was to consider reading growth
in taste, comprehension, number of books read, and a lessening of points
of difficulty as a result of selective study. The pre-test showed
students to be generally lower than the expected reading level (based
on I.Q. scores) while the post-test revealed the students to be above
the level of expectancy according to district norms. This and other
results of the experiment strongly supported regular and extensive use
of individualized instruction.
Summary of the Related Literature
Reading as a thinking process
A summary of the studies under this heading revealed the
following:
1. Betts, in his investigation of three doctoral dis¬
sertations which dealt with research on reading as a
^Frances V. Cyrog, *'Self"Selection in Reading: A Longitudinal
Study," The Twenty-Sixth Yearbook. Claremont Reading Conference (1962),
pp, 106-13.
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thinking process, found that reading embraces a complex
of skills, abilities, and attitudes. He also noted that
ahigh degree of Intelligence was necessary in the types
of thinking required in different reading situations.
2. Klare, Mabry, and Gustafson, in their study to relate style
difficulty to Immediate retention test scores, to the amount
read in a given time, and to the acceptability of tech¬
nical training material, found that fewer thought pro¬
cesses are needed in the reading and understanding of
simply written materials. They also discovered that people
read more in a given time and accept more readily material
which is written is an easy style.
3. Thorndike's study further supported the findings of the ex¬
periment done by Klare et al. He noted that proficient
reading of paragraphs involves calling forth correct word
meanings, efficiently weighing and comparing them, and
examining and validating to make sure all the purposes of
reading have been satisfied.
4. Gray and Rogers, in determining what constituted a mature
reader, found that each reader represents a combination
of skills, attitudes and reader interests that are not
wholly duplicated by another.
Why people read
The studies summarized in this area revealed that:
1. Berelson and Janowitz studied reading purposes in re¬
lation to occupational and educational levels, and found
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that those persons who have a higher level of education
can, and do, influence the reading of those who are less
educated.
2. Ruth Strang conducted a case study-interview of a group
of adults, focusing specifically on reading interests and
responses. She found that many factors are related to
the reading patterns of adults and adolescents, any of
which may influence reading interests and performance,
and that an individual's reading pattern has a central
core which more or less determines its nature.
3. Gray and Rogers, in the aforementioned study, found that
the purposes for which people read fall into thirteen
general categories. It was also revealed that the higher
the level of reading maturity, the greater the number of
purposes for reading.
Reading and the development of
tastes and interests
A summary of the studies under this heading revealed the fol¬
lowing:
1. Thorndike and Norvell, in separate studies, discovered
that the higher the level of maturity and/or intelligence,
the broader are the reading interests of young adults.
2. Huus, Thorpe, and Martin agree that certain factors con¬
cerning the individual help determine his reading in¬
terests and purposes. Having a great bearing upon
this were intelligence, environment, and the school.
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Reading as a thinking process as related
to individualized instruction
The studies revealed the following facts to be most pertinent:
1. Gurney's study, which attempted to determine if different
approaches to the teaching of reading could change at¬
titudes showed that individualized reading instruction can
induce more positive reactions to the reading process.
2. Cyrog's study very strongly illustrates the merits of
individualized instruction. The pupil-teacher relation¬
ship, coupled with intense instruction and motivation,
can induce good reading habits, tastes and interests and
produce better readers.
The use of the individualized approach, in connection to reading as a
thinking process, the recognition of a unique pattern for each reader,
and the development of tastes and attitudes, can aid in the betterment
of our older readers, and produce in those who are Just beginning,
a thirst for a nev-er ending and always different experience .
CHAPTER II
PRESENTATION, ANALYSIS, AND INTERPRETATION OF FINDINGS
Introduction
The data for the purposes of this research, as obtained through
Intensive analysis of twelve pre-adolescent males, are presented,
analyzed, and Interpreted in this chapter. The purposes of this study
were:
1. To determine how the pre-adolescent male reads in the
light of what he apprehends, selects, patterns, and
resolves, with specific attention to:
a. Reading for specific items
b. Reading to organize
c. Reading to evaluate
d. Reading to Interpret
e. Reading for appreciation
2. To determine for what purposes the pre-adolescent male
reads.
3. To determine what part the reader's estimation of the
difficulty of a required selection might play in the
extent to which he reads and interprets it.
4. To determine certain factors which may be involved
in the development and/or shaping of reading patterns.
5. To draw implications for making reading a more purpose¬
ful and meaningful activity in the lives of pre¬
adolescents.
All educators agree that most culturally disadvantaged children
are not reading as well as they should be. Many believe that the
burden of teaching reading for self-improvement lies with the class¬
room teacher. One question which is being continually posed is: "Is
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each school meeting the needs of its pupils, or is the curriculum
geared toward the middle-class child?” Are our children being taught
reading, or are they being taught to read? This study sought to de¬
termine how and for what purposes the male pre-adolescent reads. The
following data illustrate why these boys read, how they read, and what
they grasp and understand. Studies describing some reading habits,
attitudes and interests are reported in the summary of related
literature, and have aided in the interpretation of data.
Organization and Treatment of Data
The data pertinent to this study are presented in the form
of profile graphs, summation sheets, and observation schedules. The
Gates Basic Reading Test was administered to each case. There are five
forms of this test. The three tests of speed and accuracy are:(l) GS -
Reading for General Significance. (2) UD - Reading to Understand Directions.
and (3) ND - Reading to Note Details. Each test for levels five through
eight is limited to eight minutes. These tests provide two scores, the
number of exercises correct, and the percentage of accuracy. The
reading grades are based on the number of correct exercises attempted.
The ratings on the Gates Test are provided for different grade positions.
For the purpose of this study, the writer used grade position 7-7,
seventh year, seventh month.
The following explanatory keys were used to chart and aid in
the interpretation of each individual's responses, personal choices,
and performance on tests, inventories, and actual classroom work.
The rating of "very high” was allocated for the top fifth of the group;
"high” was given for the second fifth; "medium" for the third or
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table 1
EXPLANATORY KEY FOR READING GRADE GRAPHS
Key: Leve1 Reading Grade Level
5 very high 7.0+
4 - high 6.0 - 6.9
3 - medium 5.0 - 5.9
2 - low 4.0 - 4.9
1 - very low 1.0 - 3.9
TABLE 2
EXPLANATORY KEY FOR READING ACCURACY GRAPHS
Test Form
GS UD ND
5 - very high 100 100 100
4 - high 96 - 99 97 - 99 98 - 99
3 - medium 88 - 95 90 - 96 95 - 97
2 - low 76 - 87 75 - 89 85 - 94
1 - very low 0 - 75 0 - 74 0 - 84
TABLE 3
EXPLANATORY GRAPH FOR READING INTEREST GRAPHS
Key: Level Number of Books Read Category
5 - very high 9/11+ 1-Adventure 6-Mystery
4 - high 7/11 - 8/11 2-Science 7-Facts
3 - medium 5/11 - 6/11 3-Places 8-Fairy Tales/
Myths
2 - low 2/11 - 4/11 4-Animals 9-Poems





EXPLANATORY KEY FOR READING PURPOSES
Key: Level Purposes




1 - very low
A - Entusiasm for reading
B - Amount of time spent in reading
C - Breadth of reading interests
D - Depth of reading interests
E - Awareness of purposes for reading
F - Number of purposes for reading
average; "low" indicated the fourth fifth of the total population;
and "very low" represented the bottom group, or the fifth of the
cases. Reading for General Significance has the lowest rating scale,
and Reading to Note Details the highest. These scores may be used to
compare the ratings of the group, or to examine a pupil's strengths
and weaknesses in the areas which were tested. A pupil's reading
accuracy is always viewed in relation to his reading speed. By diag¬
nosing a pupil's weaknesses, a teacher is better able to relate
previous patterns of reading, or watch for them in future studies.
The tests for Level of Comprehension and Reading Vocabulary are
not timed. No scores of accuracy are used. While the telts of speed
and accuracy do give the Interpreter some knowledge of a pupil's
strengths and weaknesses, the reading grades on all test forms can
offer more Insight into his basic reading patterns.
In order to determine certain factors which might be involved
in the development and/or shaping of reading patterns, two inventories
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were administered to the boys. The first form sought to discover
educational and occupational aspirations of the cases as well as the
availability of reading materials to the pupils. The second in¬
ventory gave the cases the opportunity to express their likes and dis¬
likes about a variety of subjects. Most of the boys were very verbal,
and anxious to explain why they felt as they did. All subjects
thoroughly enjoyed being able to express themselves freely. In many
respects, the responses to some of the items revealed that these boys,
who came from a culturally disadvantaged area, liked and disliked the
same things as did their counterparts from the middle-class society.
The writer found this to be true through conferences with middle-
class boys of the same age as those subjects used in this study.
In order to determine what the pre-adolescent male selects for
independent reading, a flexible free-reading schedule was observed
during this study. A subject was free to read and/or browse through
books from the reading table or library shelves. Some of the books
were discussed with the Instructor, and others in group dlsaussions.
During the first few meetings, the boys were acquainted with pro¬
cedures and responsibilities which accompany free-reading.
For the purpose of determining how the male pre-adolescent
apprehends, selects, patterns and resolves, the writer evaluated indi¬
vidual competencies through observations, conferences, and the results
of the Gates Test. The individual's test booklets revealed much that
could not be Included in the reading grade and age interpretations.
The writer chose a story about baseball as the selection to
determine what part the reader's estimation of the difficulty of a
33
selection might have upon his interpretation and retention. The school
librarian and the writer discovered that few of the seventh grade boys
borrowed this book. It was written on a seventh grade level, but had
few pictures and very small print.
Analysis of Individual Cases
Case A
Case A, the oldest of three children, was twelve years old. He
had one brother and one sister. This subject was very quiet most of
the time, and tried very hard to make a good impression. When he was
sure of his competence in a subject, he became very alert, and wanted
to share his knowledge with others. Case A was a very dependable and
responsible individual.
To determine how the male pre-adolescent reads in the light of
what he apprehends, selects, patterns and resolves.—The following
graphs present the specific information.
GRAPH I
INDIVIDUAL PROFILE GRAPH OF READING GRADES ON




INDIVIDUAL PROFILE GRAPH OF READING ACCURACY
Form Number Tried Number Correct Per Cent Accuracy Rating
GS 12/24 6 50 Very low
UD 13/24 4 31 Very low




Case A scored very low on each test of reading accuracy. He placed
higher on noting details and had a higher percentage of accuracy in
noting details and general significance than in understanding directions.
He recognized details rather well, but could not adequately follow
through when given details which were to be applied to a specific task,
as in reading to understand directions. Case A seemed to read only
enough to get a superficial understanding, and this may, in part, be
the cause of his mistakes. His reading grade profile showed his
strongest points to lie in reading to note details and in reading for
general significance. These graphs indicated that Case A needed in¬
tensive help in all areas.
In observing the reading competency of this case, the writer
found him to be strongest in establishing a sequence of relationships,
classifying factual material, differentiating fact from opinion,









humor, and understanding the people within the story. He was lowest
in judging the reasonableness and adequacy of the context. Case A
needed to develop skill in reading for specific items, higher skills
in reading to organize, and an extension of exercises in reading to
evaluate and interpret, as well as an introduction to reading for
appreciation. The overall reading competency of this case was
classified as "low medium."
To determine for what purposes the pre-adolescent male reads.--
The following graphs present the specific information. Case A
GBAFH 111
PROFILE GRAPH OF READING INTERESTS
Book Category
GRAPH IV
PROFILE GRAPH OF READING PURPOSES
Purpose
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wanted to be a movie star. He exhibited eagerness to read, and
Spent much of his time during recess reading and browsing. Although
he previously stated a preference for reading medium-length books,
Case A usually chose books of a shorter length. His favorite reading
subjects were adventure and science. Case A was vaguely aware of the
purposes for reading, and read mainly for respite, enjoyment, and
instrumental purposes. He was a third-class reader.
To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case A, in approaching the reading Of this
selection, seemed to be very unsure of himself. He regarded it
warily, but with resolution. Case A used very few word attack skills,
but did rely on previous experiences to help him in the discussion of
the selection. He eventually became accustomed to the situation.
Case B
Case B, at thirteen years of age, had three sisters and one
brother, and was the fourth child in his family. This subject performed
well in classes that had teachers whom he liked, or if the subject was
of personal Interest to him. When the writer first discovered Case B,
he had been placed in a class for retarded readers. This caused him
to perform poorly in all other subject disciplines, as it seemed that
Case B had given up any hope of achieving success. The writer tested
the subject and had him placed in another class. The teachers, after
a period of adjustment, noticed a marked change in the boy. Case B,
at the beginning of this study, resolved to have a different attitude
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toward the reading process. He was very diligent when taking tests.
However, he continued to work spasmodically in Language Arts. Many of
the same skills were being taught in each subject. Although the
subject mastered those in reading, he refused to do so in Language
Arts. Conferences within the subject and the other instructor who was
involved opened a new line of communications, and Case B discovered
that others recognized and appreciated what he could do. He learned
to produce for others regardless of his personal feelings about the
subject(s) or his fondness for the teacher.
To determine how the pre-adolescent male reads in the light of
what he apprehends, selects, patterns and resolves.--The following
graphs present the specific information.
GRAPH V
INDIVIDUAL PROFILE OF READING GRADES ON ALL FORMS
OF THE GATES TEST
Case B had a very irregular profile. He was rated low in accuracy in
reading for general significance and for noting details. He responded
to over one-half the items on all three tests of speed and accuracy.
It was possible that he worked too rapidly when reading to note details,
and retained only general, rather than specific, information. Although
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GRAPH VI
INDIVIDUAL PROFILE GRAPH OF READING ACCURACY
Form Number Tried Number Correct Per Cent Accuracy Rating
GS 16/24 14 87 Low
UD 20/24 17 85 Low




he was rated low on two tests, and very low on the third. Case B's
reading grade on each test was 7.2, 7.9, and 6.2 respectively. He
was lowest in Level of Comprehension (5.2) and reading vocabulary
(5.2). He seemed to read best for general significance and superficial
understanding, thereby making many errors. Case B, as indicated by
his profiles, needed' correctional instruction and some extension
exercises.
In observing the reading competency of Case B, the writer found
him to be very high in following directions, generalizing from factual
information, predicting outcomes, forming opinions, and understanding
the people within the reading material. He was rated as high in reading
for specific items of information and retaining fundamental concepts,
establishing a sequence of relationships, summarizing material, dif¬









sensory Impressions and sensing humor, determining relevance of context,
and sensing the relationship between several sources were mastered,
but he considered to be only average in these areas. Case B was rated
low in the areas of judging the resonableness and acequacy of the
context, and appreciating plot. It was in the latter areas that this
subject concentrated a large amount of effort. Extension and rein¬
forcement were given in the other areas. Case B's overall reading
competency was classified as "high."
To determine for what purposes the pre-adolescent male reads,--
The following graphs present the specific information. Case B was a
GRAPH VII
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’’spontaneous reader." He would, in a certain mood, read any and every¬
thing. He was aware of the various types of literature, but read
mainly about those things which interested him most - adventure,
science, and people. He wanted to join the Army. Case B acquainted
with and used many reading purposes, reading most for reinforcement,
respite, enjoyment, and instrumental purposes. Although his interest
profile was rather one-sided. Case B proved himself to be a second-
class reader.
To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case B did not approach the passage with
indifference, nor did he view it warily. He seated himself, over-
viewed the selection, and began to read. He used, for the most part,
context clues when he encountered difficult or unknown words. This
subject reviewed the reading as a personal challenge. This was es¬
pecially evident when he was faced with difficult words or phrases.
Case C
Case C, twelve years old, was the oldest of three children.
He had one brother and one sister. This student tried very hard to
please each instructor from the beginning of his schooling. He had
been a very faithful member of the school patrol, and obtained a job
after school last year. Being rather shy, he began at an early age
to use boldness to cover up for what he considered to be his worst
flaw. Case C, from the beginning of this study, was cooperative,
eager to participate, and willing to learn. He had acquired, at an
early age, a large sense of responsibility.
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To determine how the pre-adolescent male reads in the light
of what he apprehends, selects, patterns, and resolves,—The following
graphs present the specific information. Case C scored low in reading
for general significance and reading to understand directions, and very
high in reading to note details. The results of the test on general
GRAPH IX
INDIVIDUAL PROFILE OF READING GRADES ON ALL
FORMS OF THE GATES TEST
Test Form
GRAPH X
INDIVIDUAL PROFILE GRAPH OF READING ACCURACY
Form Number Tried Number Correct Per Cent Accuracy Rating
GS 9/24 7 77 Low
UD 11/24 9 81 Low
ND 19/56 19 100 Very high
Test Form
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significance indicated a need for more practice in making generali¬
zations. There was also a need for more speed and accuracy. On each
test, it appeared that Case C tried to answer each question correctly,
concentrating his efforts too long on each item. Although he scored
very high in accuracy on reading to note details, responding to and
correctly answering nineteen out of fifty-six items, his reading
grade placed him well below his actual grade level. His reading
grades indicated that help was needed in all areas, with special
attention given to understanding directions and reading vocabulary.
Case C was rated as '*low medium" in reading competency. He
reads on a high level in retaining fundamental concepts, classifying
factual material, differentiating fact from opinion, sensing the main
idea, predicting outcomes, forming opinions, and establishing an under¬
standing of the people within the material. The subject was con¬
sidered average in reading for specific items of information, es¬
tablishing a sequence of relationships, summarizing material, following
directions, generalizing from factual Information, and sensing humor.
He was low in sensing the relationship between materials from different
sources, judging the adequacy and reasonableness of context, deter¬
mining the relevance of content, forming sensory impressions and appre¬
ciating plot.
To determine for what the male pre-adolescent reads.—The
following graphs present the specific information. Case C loved to
read. He was always willing to and eager to go to the reading table
or library shelves. He needed to expand his reading interests. This
subject wanted to be a fireman, and chose books about adventure, science.
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places, and people. He was aware of some purposes for eeadlng, and
could adjust to others as they were explained to him. He read for
enjoyment, reinforcement, and Instrumental purposes. Case C was a
second-class reader.
GRAPH XI
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To determine what part the reader's estimation of the difficulty
of a required selection might play in the extent to which he reads and
interprets it.--Case C used, for the most part, context clues. Several
times, however, he guessed at the pronunciation of unfamiliar words.
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This subject relied upon previous experiences In his discussion of the
material which he read, and regarded the reading of this selection as
a challenge. Case C was able to answer the questions about the story,
but could not tell whether or not the contents were true.
Case D
Case D, at twelve years old, had one brother and one sister.
He was the second child. This subject was very good In the management
of his peers. They respected his judgment, although sometimes com¬
plaining about his authority. This case had the ability to do his
work, but would refuse If he became angry or displeased about something.
He could, however, be talked to and reasoned with. Case D was not dis¬
respectful, but there was a great need for counseling In several areas.
To determine how the pre-adolescent male reads In the light of
what he selects, apprehends, patterns and resolves.--The following
graphs present the specific Information. Case D rated low on the tests
GRAPH Kill
INDIVIDUAL PROFILE GRAPH OF READING GRADES ON
ALL FORMS OF THE GATES TEST
Test Form
of reading for general significance and understanding directions. He
answered over one-half the Items on each of these two tests, having 87
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and 89 per cent accuracy,respectively. The Indication here was that
Case D worked too rapidly and missed many important facts. He worked
more slowly on reading to note details, and responded correctly to
each item that he answeeed. However, his reading grade on this test
GRAPH XIV
INDIVIDUAL PROFILE GRAPH OF READING ACCURACY
Form Number Tried Number Correct Per Cent Accuracy Rating
GS 15/24 13 87 Low
UD 18/24 16 89 Low
ND 17/56 17 100 Very High
Test Form
was lower than that of reading for general significance or understanding
directions. His reading grades indicated that his strongest points
lay in reading for understanding directions and for general signifi¬
cance. There was a sharp decline in reading grades in the areas of
reading to note details, level of comprehension, and reading vocabulary.
There existed a great need for intensive work in these areas.
Case D, during the observations for reading competency, rated
very high in following directions, predicting outcomes, and forming
opinions, and was considered high in establishing a sequence of re¬
lationships, classifying factual material, summarizing, differentiating
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between fact and opinion, generalizing from factual material, and
sensing the main Idea. He was average In reading for specific Items,
retaining fundamental concepts, determining relevance of content,
sensing humor, and understanding the people within the material. Case
D was low In sensing the relationship between materials from several
sources. Judging the reasonableness and adequacy of the context,
forming sensory Impressions, and appreciating plot. He was classified
as "average" In reading competency.
To determine for what purposes the male pre-adolescent reads.—
The following graphs present the specific Information. Case D wanted
GRAPH XV
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to be a football player. He always read what he liked best. Although
this subject did not always outwardly exhibit an enthusiasm for
reading, when he began his assignment. Case D would become very in¬
volved with his reading task. He was aware of the purposes for reading
and could adjust to the one required at a given time. Case D needed to
expand his reading interests, as he chose most books about advanture,
sports, and people. He read mainly for reinforcement, enjoyment, and
instrumental purposes. Case D was classified as a second-class
reader.
To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case D, although he exhibited no signs of
wariness, approached the passage with resolve. He used context clues
in all except six instances, and relied upon previous experiences to
aid in the subsequent discussion of the passage. The subject became
slightly frustrated, but tried to conquer the situation. When he
realized that the story was about a favorite sport, Case D began to
try to read with a greater responsibility.
Case E
Case E, at twelve, was the oldest of four children, having one
sister and two brothers. His home life was extremely over-protective,
and caused the subject much hardship at times. The mother was trying
to raise the family alone, and often spoiled her children, gave them
delusions and grandeur, and took their word over the teacher's. This
made relationships doubly hard for the children because teachers were
faced with treating the boy as they did everyone else, as were his
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peers. His greatest personality problems stemmed from his home life
also. However, Case E was very capable of doing his schoolwork. When he
was not troubled, this subject was very nice to be around.
To determine how the pre-adolescent male reads In the light of
what he apprehends, selects, patterns, and resolves.—The following
graphs present the specific Information. Case E had a very Irregular
GBAPH XVII
INDIVIDUAL PROFILE GRAPH OF READING GRADES ON ALL
i)^RMS OF THE GATES TEST
Test Forms
GRAPH XVIII
INDIVIDUAL PROFILE GRAPH OF READING ACCURACY
Form Number Tried Number Correct Per Cent Accuracy Rating
GS 9/24 7 77 Low
UD 10/24 10 100 Very High
ND 19/56 18 95 Medium
Test Form
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profile. His reading accuracy was low on reading for general signi¬
ficance, very high on reading for understanding, and medium on reading
to note details. There was an Indication that Case E read better for
detailed purposes than for general understanding. He needed to develop
more speed and accuracy In all areas tested. He failed to answer at
least one-half the Items on each test. The reading grade profile for
this subject Indicated a high level of comprehension, a medium level
of reading vocabulary, and low reading for general significance and
understanding directions. Further study of this case was needed to
determine specific patterns.
The reading competency of this case was "average*' In that he
was observed to read on this level for specific Items of Information,
retaining fundamental concepts, sensing the relationship between
materials from several sources, differentiating between fact and
opinion, sensing the main Idea, forming sensory Impressions, sensing
humor, and understanding the people within the material. He was ad¬
judged to be high In establishing a sequence of relationships, classify¬
ing factual material, summarizing, and determining the relevance of
content, and low In judging the reasonableness and adequacy of context,
generalizing from factual material, and appreciating plot. He was found
to be very low In following directions.
To determine for what purposes the male pre-adolescent reads.--
The following graphs present the specific Information. Case E read
very often each day. He spent most of his free time in the library,
and was a very enthusiastic Independent reader. However, when In a
classroom situation, this subject become a "spontaneous reader." This
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was largely attributed to a personality problem. He was aware of the
purposes for reading and capable of adjusting to them. He wanted to
be a scientist or doctor, and read mainly about science, adventure,
and people. Case E read mainly for respite, reinforcement, some
aesthetic value, and Instrumental purposes. Case E was a second-class
reader.
To determine what part the reader's estimation of the dif¬
ficulty plays In the extent to which he reads and Interprets It.--
Case E reacted rather negatively toward the reading. He did try to
get an overview of the passages to be read, but became discouraged
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with what he saw. At one point this subject began to make excuses
which might end the ordeal. Eventually he agreed to finish the reading,
but retained very little of what was read.
Case F
Case F, twelve years old, had three brothers and one sister.
He was the third child in his family. This subject was extremely
playful. Quite frequently, when the othbr cases were busy doing
various activities. Case F would begin to pester them. However, games
and adventure books were a challenge to him. This case could do his
work, but preferred playing. He was a very likable person, but rather
Immature.
To determine how the pre-adolescent male reads in the light of
what he apprehends, selects, patterns, and resolves.—The following
graphs present the specific Information. Case F scored lower on
GRAPHS XXI
INDIVIDUAL PROFILE (SlAPH OF READING GRADES ON
ALL FORMS OF THE GATES TEST
reading for general significance and understanding directions than on
noting details. He worked very slowly on reading for general signi¬
ficance, too rapidly on reading to understand directions, and seemed to
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GS 9/24 7 77 Low
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ND 24/56 23 96 Medium
Test Form
have adjusted his speed by the time that reading to note details was
explained and administered. This was evidenced by the fact that
Case F responded to and correctly answered a larger number of items,
thereby, having a higher percentage of accuracy, and rating, when
reading to note details. His profile of reading grades was Irregular
indicating a need for more skill in all areas tested. High highest
reading grades were in reading to note details and reading vocabulary.
During the actual observations of reading practices. Case F
was rated to be "average” in reading competency. He was very highly
skilled in forming opinions, and high in establishing a sequence of
relationships, sensing the main idea, generalizing from factual in¬
formation, and predicting outcomes. The subject was found to be
average in reading for specific items of information, retaining funda¬
mental concepts, classifying factual material, summarizing.
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differentiating fact from opinion, forming sensory impressions, sensing
humor, and understanding the people within the material. He was low
in sensing the relationship between materials from several sources,
following directions, determining relevance of content, and ap¬
preciating plot. Case F was very low in judging the reasonableness
and adequacy of the context of material.
To determine for what purposes the male pre-adolescent reads.—
The following graphs present the specific Information. Case F was a
GRAPH XXllI
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very energetic person. As soon as his attention had been caught, he
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would begin to be enthusiastic about the reading experience. However,
very little time was spent in reading (with the exception of comics)
because Case F would rather socialize. He wanted to be a famous
basketball player, and read mainly about adventure, science, and
people. Although he was not aware of the reading purposes, once Case
F was told why he has to read and how, he could successfully use that
purpose with materials which required it. He read mainly for in¬
strumental purposes, and, when tied down, for enjoyment. Case F was
a third-class reader.
To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case F approached the passage in a rather
nonchalant way. It seemed as if he felt that it would make little
difference if he could or could not read the selection. He used
context clues in all except two Instances, and relied on previous
experiences only after finding that he could not effectively generalize
in the discussion of the passage. His attitude became more positive
when he discovered the topic of the selection.
Case G
Case G, at twelve, was the only boy in his family. He had one
sister who was older, and two younger. This subject was very content
and happy most of the time, and very quick to laugh or smile. He
shared his possessions freely, and was often quite playful. He longed
to be "one of the boys."
To determine how the pre-adolescent male reads in the light of
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what he apprehends, selects, patterns and resolves.--The following
graphs present the specific information. Case G's profile indicated
GBAPHS XXV
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Form Number Tried Number Correct Per Cent Accuracy Rating
GS 4/24 3 75 Very Low
UD 10/24 9 90 Medium
ND 14/56 13 93 Low
a need for more skill in both speed and accuracy. He failed to complete
at least one-half the items on each test. His highest per cent of
accuracy was in reading to note details, with reading to understand
and follow directions only three points lower. However, his accuracy
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rating was higher for the latter test. Case G, as shown by his profile
of reading grades, was strongest in reading to note details and in
reading vocabulary. His level of comprehension needed to be improved
very badly. Case G needed further intensive help in all areas.
Case G, according to observation, was rated as "low-medium"
in reading competency. He proved to be, in actual reading experiences,
very high in forming opinions and understanding the people within the
story, and very low in sensing the relationship between materials from
different sources, and judging the adequacy and reasonableness of
context. This subject was average in retaining fundamental concepts,
reading for specifics, establishing a sequence of relationships,
classifying and summarizing material, following directions, dif¬
ferentiating fact from opinion, and generalizing from factual infor¬
mation, and high in sensing the main idea and predicting outcomes. He
was low in determining the relevance of content, forming sensory im¬
pressions, sensing humor, and appreciating plot.
To determine for what purposes the male pre-adolescent reads.—
The following graphs present the specific information. Case G liked
GRAPH XXVII
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to read, but did not have a great deal of confidence in his encounters
with reading. He read and browsed during his free hours in school,
enjoying most books about adventure, sports, and people. This case
dreamt of becoming a football hero. His range of reading was much
wider than most of the other cases. Although not aware of the reading
purposes, he could, when told, adjust to them and complete his assign¬
ment. This subject read mainly for respite, enjoyment, prestige, and
instrumental purposes and was adjudged a second-class reader.
To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case G was surprisingly eager to read until
he overviewed the passage. He then began to read hurriedly, stumbling
over words. He slowed down eventually, and used context clues, read
in thought units, and attacked the words more skillfully. He became
frustrated but continued trying. Case G answered six of the nine
questions concerning the selection.
Case H
Case H had two brothers and three sisters, and was the third
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child in his family. He was very cooperative, and devoted a large
portion of his time to working with the school patrol. He tried very
hard to satisfy any task given him, and seemed to be a very responsible
and likable person.
To determine how the male pre-adolescent reads In the light of
what he apprehends, selects, patterns and resolves.—The following
graphs present the specific information. Case H had a very low reading
GRAPH XXIX
INDIVIDUAL PROFILE GRAPH OF READING GRADES ON ALL
FORMS OF THE GATES TEST
Test Form
GRAPH XXX
INDIVIDUAL PROFILE GRAPH OF READING ACCURACY
Form Number Tried Number Correct Per Cent Accuracy Rating
GS 15/24 9 60 Very Low
UD 15/24 10 67 Very Low
ND 19/56 15 79 Very Low
Test Form
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accuracy profile. There was an indication that he read too rapidly,
and retained little or no pertinent information. A review of his test
booklets for Reading to Note Details and for Understanding Directions
revealed that the case understood in a general sense what was to be
done. There existed every possibility that the time limit had an
effect upon this case's performance. His reading grades showed him
to be strongest in superficial reading, moderately sklliled in reading
to understand directions, noting details, and in reading vocabulary.
Case H, as would have been expected, had a very low level of reading
for comprehension. As was revealed by his accuracy scores, he seldom
vent beneath the surface of an idea, and did not take time to fully
understand what was being read. Case H needed more skill in reading
detailed and Interpretative material.
In observing the actual work habits of this case, the writer
found him to be very high in forming opinions and understanding the
people within the material. He rated high in establishing a sequence
of relationships, classifying factual material, following directions,
sensing the main idea, and generalizing from factual information.
Case H proved to be average in reading th retain fundamental concepts,
reading for specifics, summarizing, determining relevance of content,
differentiating between fact and opinion, and predicting outcomes, and
low sensing the relationship between materials from several sources,
judging adequacy and reasonableness of context, forming sensory im¬
pressions, sensing humor, and appreciating plot. He was considered to
be "average" in reading competency, as many of the skills in which he
received a higher rating were primarily basic reading skills mastered
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by lower level students.
To determine for what purposes the male pre-adolescent reads.--
The following graphs present the specific information. Case H enjoyed
GRAPH XXXI
PROFILE GRAPH OF READING INTERESTS
Book Category
GRAPH XXXII
PROFILE GRAPH OF READING PURPOSES
Purpose
reading and spent much of his free time in independent reading. He
was a great daydreamer, and wanted to be a store manager. This subject
needed to expand his reading interests, as he chose to read about
adventure and places more than anything else. He was aware of many
reading purposes, adjusting to and mastering any new ones which were
Introduced to him. Case H read mainly for respite, enjoyment, rein¬
forcement, and instrumental purposes, and was a second-class reader.
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To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and Interprets it.—Case H approached the passage as he would
any other piece of written material. He overviewed, and began to
read the selection. Initially, he stumbled over words, using very few
word attack skills. After discovering the topic of the passages,
however, this subject slowed down when encountering unfamiliar words,
and used context clues. He viewed the reading of the selection as a
personal challenge.
Case I
Case 1, thirteen years old, lived with his grandparents two
sisters, and one brother, and was the fourth child. This subject was
In a class for retarded readers and, when tested by the writer,
placed in a higher reading class. Case I was very capable of suc¬
ceeding in his work, but had varying changes of attitudes about life,
school, his peers, and teachers, which had a definite effect upon his
performance. He loved attention, and was very moody. When in a good
mood, this case acted ^uite mature and responsible.
To determine how the pre-adolescent reads in the light of what
he apprehends, selects, patterns and resolves.—The following graphs
present specific information. Case 1 scored low in reading for general
significance, very low in understanding directions, and medium in
reading to note details. He worked at a steady pace, but a little too
rapidly. His responses revealed that although Case I had the ability
to respond correctly to the items, he sacrificed accuracy for speed.
His lowest per cent of accuracy was made in reading to understand
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Form Number Tried Number Correct Per Cent Accuracy Ratine
GS 14/24 12 85 Low
UD 19/24 14 73 Very Low
ND 21/56 20 95 Medium
Test Form
directions (73 per cent), and his highest, (95 per cent), while reading
to note details. He reads very well for general significance and
following directions, and rather superficially when reading for details
on a high level of comprehension. This subject placed average on
reading grade levels for noting details, level of comprehension, and
reading vocabulary, and high in the other two areas tested. He needed
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corrective treatment In all areas considered.
Case I was rated as "medium high" In reading competency. He
was found to be low In the areas of forming sensory impressions and
appreciating plot, and average In classifying factual material,
summarizing, sensing the relationship between material from several
sources, judging adequacy and reasonableness of context, and sensing
humor. This subject was high in reading for specifics, retaining
fundamental concepts, establishing a sequence of relationships, de¬
termining relevancy of content, sensing the main Idea, and understanding
the people within the material. Case I was very high In following
directions, differentiating fact from opinion, generalizing from
factual Information, predicting outcomes, and forming opinions.
To determine for what purposes the male pre-adolescent reads.--
The following graphs present the specific Information. Case I enjoyed
GRAPH XXV
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reading very much. He went to the library whenever there was free time,
and loved to read a while, stop and discuss what had been read, then
read some more. Case I was very verbal, and relished reading about ad¬
venture, science and people. He enjoyed working with radio and
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television, and wanted to be a radio technician. The subjeci: was aware
of, and used, a number of purposes, reading mainly for reinforcement,
enjo3nnent, and instrumental reasons. Case I was a second-class reader.
To determine the part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.--Case I approached the passage warily,
but with a sense of responsibility to follow through with the task.
He did not try to overview the selection before reading, and often
stumbled over unknown words. The majority of the time, however. Case
I used context clues. Initially, this subject attempted to discuss the
passage in a general way. He soon looked at the reading again and
tried to tie in previous experiences. He became frustrated, but at¬
tempted to successfully complete his task.
Case J
Case J, the fourth child in his family, had three brothers and
two sisters. He was a very intelligent person, and applied himself
consistently to each task. This subject was the shortest member of our
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group, and had a rather hard time adjusting to the jeers of the other
boys. The writer noticed a negative attitude developing in Case J,
and talked with him at length about some of the problems which he was
encountering, and would also encounter later. This subject asked for
time to work it out by himself. At the beginning of our next class
session. Case J was ready to try to approach the situation in a different
manner.
To determine how the pre-adolescent male reads in the light of
what he apprehends, selects, patterns, and resolves.--The following
graphs present the specific Information. Case J scored low in reading
6BAPH XXXVll
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Test Form
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for general significance and noting details, and very low in reading
to understand directions. His lowest per cent of accuracy, made on
the latter test, was 67 per cent, and the highest, 85 per cent on the
other two tests. Case J worked too rapidly when reading to understand
directions. His reasoning on several items seemed to be faulty. This
was not revealed in other tests. Reading grade placements indicated
a need for corrective exercises in the area of reading to note details,
and only an extension of exercises which stress skill in reading for
general significance, following directions, reading for a higher
level of comprehension, and reading vocabulary. Case J placed from
medium to high in these areas.
Case J rated highly in many of the skills which help in the
determination of reading competency. He scored very high in classify¬
ing and summarizing materials, following directions, differentiating
fact from opinion, generalizing from factual information, predicting
outcomes, forming opinions, and understanding the people within the
material. This subject was found to be high in retaining fundamental
concepts, establishing a sequence of relationships, and sensing the
main idea, and low in appreciating plot. Case J was average in the
other areas observed, and rated as "high" in reading competency.
To determine for what purposes the male pre-adolescent reads.--
The following graphs present the specific information. Case J loved to
read and did so as often as he could. He was a very thorough person,
and thought through what was being read very carefully. He wanted to
be a personnel worker. Case J needed to expand his reading interests
to a larger extent, for he read mostly adventure stories. He was
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attracted toward science books, but would choose adventure subjects
over any others. Case J was aware of many purposes for reading, and
adjusted well to selections which required reading for different
purposes. He read mainly for reinforcement, respite, enjoyment and
instrumental purposes. Although his independent reading interests
were very narrow, he could read for a variety of purposes, and was
therefore judged as a second-class reader.
To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case J approached the passage without
68
indifference or wariness. He overviewed the passage, made a frowning
facial expression, slouched a little, and began to read. This subject
used context clues, discussed the passage intelligently, and added
information from previous experiences. He encountered several phrases
and words which were unfamiliar, and tried to conquer them, asking for
help only after several unsuccessful attempts. Case J considered the
task as a personal challenge.
Case K
Case K is the older of two children. He has a sister who is
two years younger than he. This subject had an eye condition in which
one eye muscle had little or no control, and usually remained
’•crossed.” The pupils had given him a nickname which they borrowed
from mythology, and the boy seemed to have adjusted nicely to this.
At times, however, he became rather frustrated because of his eye.
Whenever oral reading was planned. Case K volunteered to read. His
classmates helped him whenever he could not see the formation of
certain letters. They respected this case very much. He was very con¬
sistent in his work, but had to work slowly in order to do a good job.
Case K was a very jovial person, and well adjusted in spite of his
handicap. He refused to let it hinder him, participating in sports
activities and many school affairs. He needed to be highly motivated
in order to effectively complete and understand his work. Case K was
a highly socialized person.
To determine how the pre-adolescent male reads in the light of
what he apprehends, selects, patterns and resolves.--The following
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graphs present the specific information. Case K had a relatively
GKAPH XLI
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Test Form
consistent profile of reading grades. He placed highest in reading
to note details, and scored low in all other areas. He needed cor¬
rective and extension work in reading for general significance, fol¬
lowing directions, level of comprehension, and reading vocabulary.
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Case K put a great deal of effort into his work. He revealed a very
high reading accuracy profile. Case K worked at a rather deliberate
pace, and scored ninety per cent accuracy in reading for understanding
directions and 100 per cent accuracy on the other two tests. However,
there was an indication that he needed to develop more skill in reading
at a faster pace. His handicap played a part in his reading speed.
Case K was rated high in reading competency in reading to
establish a sequence of relationships, classifying material, sensing
the relationship between materials from several sources, differen¬
tiating fact from opinion, sensing the main idea, generalizing from
factual information, sensing humor, and understanding the people within
the material, and very high in retaining fundamental concepts and forming
opinions. He was found to be average in reading for specifics, sum¬
marizing, following directions, determining the relevance of content,
and predicting outcomes. This subject was low in judging the reason¬
ableness and adequacy of the context, forming sensory impressions,
and appreciating plot. Case K was classified as "average" in reading
competency.
To determine for what purposes the male pre-adolescent reads.—
The following graphs present the specific information. Case K was not
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enthusiastic about reading unless he was very highly motivated. Once
interested, he became very diligent about understanding and completing
the reading assignment. He would determine and adjust to reading
purposes. Case K, a very socialized individual, could relate any
reading material to a previous experience. He wanted to be a mechanic,
and preferred listening and discussing to reading. This subject read
about people and adventure to a large extent, and needed to expand
his reading Interests. This subject read largely for instrumental
purposes, and, when motivated, for enjoyment. Case K was a third-
class reader.
To determine what part the reader’s eatimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case K approached the selection warily, but
with a sense of responsibility to follow through. He overviewed the
selection, read, and answered questions. Case K used context clues
and previous experiences to aid in conquering difficult passages in
the selection. He considered the reading as a personal challenge, and
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was very positive about the subject.
Case L
Case L came from a family of eight children, four girls and
four boys. He was the second oldest child. This case loved to try
to do more than one thing at the same time. He felt that he could
effectively complete a given assignment and engage in other activities
as well. For this reason, his grades were never as good as they could
have been. Case L always said that he did not like to read, but
became interested in what he was doing when introduced to new reading
material. He was rather playful, but very likable.
To determine how the pre-adolescent male reads in light of
what he apprehends, selects, patterns and resolves.--The following
graphs present the specific information. Case L had a very irregular
profile. He scored highest in percentage of accuracy in reading for
understanding of directions and noting details. He did not make
GKAPH XLV
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generalizations very effectively. His reading grade profile placements
showed that he was lowest in reading for general significance and
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understanding directions, and highest in reading to note details, level
of comprehension, and reading vocabulary. His skill in these areas
proved to be very helpful in the development of proficiency in those
in which he was weakest.
Case L, during the observations for reading competency, was
found to be very low in sensing the relationship between materials
from several sources, and low in judging the reasonableness and adequacy
of context, sensing humor, and appreciating plot. This subject was
average in summarizing material, following directions, determining
the relevance of content, generalizing from factual Information, and
forming sensory impressions, and high in retaining fundamental concepts,
establishing a sequence of relationships, classifying material, dif¬
ferentiating fact from opinion, sensing the main idea, and forming
opinions. Case L was very highly skilled in reading for specific items
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of information, predicting outcomes, and understanding the people
within the material. He rated as "average" in reading competency.
To determine for what purpose the pre-adolescent male reads.—
The following graphs present the specific information. Case L, although
GRAPH XLVII
PROFILE GRAPH OF READING INTERESTS
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he denied it, enjoyed reading. He loved to read and browse through
books and magazines, very often drawing the illustrations which he
thought fascinating. He read about adventure, science, and people,
and wanted to join the Navy. Once Case L became interested in books.
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he became a part of the reading experience. He needed to expand his
reading interests, but was aware of some purposes and capable of ad¬
justing to and accommodating others. Case L read mainly for respite,
enjoyment, and instrumental purposes, and was classified as a second-
class reader.
To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent to which he
reads and interprets it.—Case L approached the situation with a
resolve to complete the task. He used context clues in most instances,
and relied upon past experiences to help him in the discussion of the
selection. Case L became frustrated, but read until he had completed
and could discuss the passage which he had read.
Identifictation of Certain Group Trends in
Personal Choices and Reading Patterns
During this study the writer noted certain patterns emerging
in group and individual practices and attitudes. The following ob¬
servations were made in determining how the male pre-adolescents of
this study read in the light of how theyselect, apprehend, pattern and
resolve the material which they read.
1. Reading for specific items of information. All cases read
better when told exactly what they were to read for. They
were rather proficient in recognizing facts in a single
paragraph.
2. Reading to organize. The majority of the subjects could
put facts in order.
3. Reading to evaluate. It is in this, one of the higher
areas of reading comprehension, that the subjects who
participated in this study began to experience dif¬
ficulty, They were very weak in determining v^at was
or was not important in a group of paragraphs, and in
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discerning the line of delineation between what was
stated plainly and that which was implied.
4, Reading to interpret. In selected paragraphs which were
used to help determine the location of main ideas, the
most commonly Identified ones were either at the be¬
ginning or end of the paragraph. The forms in which
the main idea was implied or positioned near the middle
of the paragraph presented a problem. The cases com¬
municated very well, and could predict outcomes and voice
opinions.
5. Reading for appreciation. It is in this area that the boys
were weakest. They could not understand descriptive ad-
je:ctives which were found in poems, descriptive narratives
and other works which called for sensory Impressions.
These cases needed to develop skills vriilch call for the
calling forth of emotions and for higher appreciation of
written materials. When the descriptive adjectivss were
presented out of context, the subjects could explain and
react to their meanings.
In observing patterns of reading Interests and purposes, the
writer noted the following:
1. Enthusiasm for reading. The ability or inability to read
and interpret effectively had little or no bearing on
reading for these boys. Personality traits, maturity,
and over-all interest patterns played a large role in
determining reading enthusiasm.
2. Amount of time spent in reading. The majority of the cases
enjoyed going to the library to get acquainted with new
books or magazines. They also enjoyed discussing a book
in small groups.
3. Breadth of reading interests. All cases needed to expand
their reading interests.
4. Depth of reading interests. Very few of the subjects were
proficient in this area. There was a great need for in¬
duction to and/or mastery of this task.
5. Awareness of purposes for reading. A large number of the
cases were aware of some reading purposes. Others only
read because they were told to do so. Once they understood
why the passage or book was to be read, the cases did a
better job in the interpretation of the material. At the
outset, the writer gave each boy several exercises to
complete, giving no directions or explanations. Only two
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persons completed the assignment. The writer then gave
each case five exercises which required different
purposes for reading, this time giving directions and
explaining what was to be done. This time each case
successfully completed each exercise and understood its
purpose and content.
6. The number of reading purposes. All cases read for in¬
strumental purposes in order to complete an assignment.
More conscientious boys read for reinforcement. A large
number read for enjoyment, and one for aesthetic value.
The more introspective boys read for respite. The writer
did not Specifically include reading for prestige because
each boy, at the beginning of the study, read to impress
his classmates and the new teacher. These boys were
chosen from large classes, and had not been given the
individual attention that they received fhrough indi¬
vidualized instruction during this study. Each felt that
reading would be rewarded with attention and praise.
It was, and each case began to read more and more. The
writer used this motivation as an Impetus to teach more
in-depth skills.
The effect of style difficulty on immediate retention, the writer
discovered, varied from reader to reader. However, it was noted that
certain general tendencies were apparent. The writer found that many
cases viewed the reading of a difficult selection as a personal chal¬
lenge. They, for the most part, approached the passage warily, but wlh
with a sense of responsibility. The ways in which each subject at¬
tacked the problem varied, but in all instances each tried to tie in
previous experiences fdien discussing the selection.
Case A seemed rather unsure of himself. He approached
the passage warily, but with resolution. He used very few
word attack skills, but did rely on previous experiences
during his discussion of the passage. He eventually became
so accustomed to the experience.
Cases B, C, D, F, H, I, J, K, and L reacted, generally
in the same manner. They used, for the most part, context
clues and relied upon previous experiences to aid in the
discussion of the selection. Each of these subjects viewed
the reading of the selection as a personal challenge. This
was especially evident when they encountered difficult words
and phrases.
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Case E reacted rather negatively throughout the reading,
and tried to make excuses to end the ordeal. He retained
very little of what he read.
Case G was surprisingly eager to read until he dis¬
covered the difficult style of the selection. It took him
a while to adjust to reading with some degree of proficiency,
which he finally did.
Group Responses to Inventories
In responding to the inventories, the boys revealed certain
similar interests, attitudes and aspirations. Inventory I sought to
determine occupational and vocational aspirations.
Group responses to Inventory I.—Student responses to item one
indicated that ten cases wanted to finish high school and college, and
two wished to finish high school and a vocational school. One student
desired to go to and beyond graduate school.
Student responses to occupational choices ranged from Skilled
Labor to the Professional area of the natural sciences. A complete
breakdown of the choices is found in the Appendix. In most Instances,
the educational level and the occupational choice of the student
coincided, indicating that the case had some knowledge of his chosen
field.
In response to items three and four, six cases preferred
reading short articles and six chose the longer length of readings.
When asked if they preferred books with or without pictures, seven
stated that the subject would determine this, and five said that it
would make no difference if the pictures were or were not included.
When asked about the source of their reading material, all boys
indicated the school library as a primary source. The second largest
79
sources were the classroom libraries and stores, each indicated by
seven cases. Four cases stated that their families subscribed to
magazines, and four traded with others. Three boys used the reading
room of the library extensively, and three others got books when their
friends finished them. In response to item six, a counterpart of item
five, cases stated why they chose some magazines and ignored others.
Eleven boys listed a fondness for the subject, and nine teacher re¬
commendations. Ten boys stated that they liked the titles of the
magazine, and seven specifically listed the cover and colorful pictures
as declining factors on choosing a magazine. Seven read to store
knowledge for later use, four used the magazine(s) to complete a class
assignment, and two chose articles as a result of the librarian's
recommendation.
Inventory II sought to determine attitudes, interests and
favorite pasttimes. The following responses were made to this in¬
ventory.
Group responses, by item, to Inventory II.—
Item 1. The most highly favored subject among the boys was
Social Studies. Listed next were Reading and
Music, then Mathematics and Science. Physical
Education was last.
Item 2. Liked most about school among the boys were the
sports and social activities, and least, discipli¬
nary measures.
Item 3. The majority of the boys favored books about sports,
movie and theatre, and monsters.
Item 4. All cases enjoyed looking at sports very much, and
nine to ten enjoyed listening to music, going to
movies and dances, and going fishing. Seven or
eight boys loved walking, taking part in sports,
riding in cars, and camping and picknicking.
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Item 5. Eleven boys listened to the radio and/or record
player when tired. The next most popular pasttime
listed were going to bed or to the movies, reading,
or building something.
Item 6. The most popular subject matter in magazine reading
among the boys was hunting and fishing. The most
preferred were Boys' Life and Jet. Half the sublects
read Life. Adventure, art magazines, and True Story
and True Confession. In the "also read" column some
ease included comic books, magazines about racing
and movies, boys' adventures, and Newsweek.
These latter sections and the entire content of Chapter II formed the
background for the conclusions, implications and recommendations made
in the next chapter.
CHAPTER III
SUMMARY, CONCLUSIONS, IMPLICATIONS, AND RECOMMENDATIONS
Sunmary and Basic Design of the Study
Today, more than ever, the members of the Aaoerlcan society
are beginning to realize and accept the fact that the uneducated man
does not have a place in our society. A rapidly developing and com¬
plex society cannot afford one who is not "actively" literate and
responsive to change. Literacy is of value only if it leads to en¬
counters with regular intellectual experiences. The actively literate
man, through extensive reading experiences, can help prepare himself
for a role in society.
The youth of today have begun to realize the need for and value
of a higher level of aspirations. Especially within and among minority
groups there is evidenced a desire to become a working part of society
and its changes. The insistence upon freedom, personal dignity and a
search for new identity are becoming more urgent with each passing day.
This quest for self-improvement has great implications for those who
are Interested In the teaching of reading. By learning what and why
people read, what they grasp and understand, and how they read, edu¬
cators in and out of the realm of the classroom can find new avenues of
Interest and Instruction for those who are seeking enriching experiences.
For all these young people who are searching, reading experiences should
be diverse and manifold. Stress should be placed on selectivlty-what to
read and how to read critically, the ultimate goal being to produce
a class of readers who will be able to function in and adjust to the
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constantly changing society. Lazarsfeld has placed readers in three
general categories:
1. First-Class Reader - Interested in all kinds of
reading with emphasis on the better fiction. He is also a
reader of the heavier portions of both the information
and the miscellaneous groups.
2. Second-Class Reader -
a. Information only. Such a person is distinguished
frczB the first class reader by a complete lack
of Interest in books of fiction. His reading
taste, while high, is limited to informational
books.
b. Fiction and information. A person who reads both
fiction and information, but material of a lighter
nature than the first-class reader. For Instance,
he is not a reader of what we call "literacy"
stories, and complains of the heavier fare in the
information group.
c. Fiction only. A person characterized by a complete
avoidance of books of the informational type. His
reading is limited to fiction, for the most part -
light fiction.
3. Thlrd-Claas Reader - This reader is pre-eminently a
reader of still lighter fiction. In most cases he will prefer
the 'low' type of fiction and avoid anything heavy. He may
occasionally read something from the informational category,
but on a whole he reads lighter matter such as travel and
adventure. Also specific interest readers of business, tech¬
nical and professional books.
Also listed in thise categories are nonreaders or persons
who read very little of anything.^
We must strive to develop first-class, well-rounded readers by
determining into what category each pupil falls. By so doing, a teacher
is better equipped %o work with him in specific areas. What makes a reader
first-class? What method(s) of reading does he use? How can he read
Paul F. Lazarsfeld, Radio and the Printed Page: An Introduction
to the Study of Radio and Its Role in the Communication of Ideas (New
York: Duell, Sloan and Pearce, 1940), pp. 338-39
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equally well for all purposes? Why is it that other readers do not
use the same pattern? The educator, as a result of determining an
individual's reading pattern, can personalize reading instruction and
experiences. Individualized reading instruction recognizes the ne¬
cessity of understanding the social expectations of the child, and
of considering age level, intelligence, social development and en¬
vironmental factors in the light of the "total person."
The pre-adolescent boys who are going to emerge as leaders of
the future offer a great challenge to those who are Interested in
learning what constitutes their reading behavior, and what, as a result
of the discovery, can be offered them as a measure for first-class
reading habits. Many of these boys are not slow learners, but are
remedial in reading skills, often because of their reading patterns.
If they can learn to read, and read effectively, they can educate
themselves through extensive usage of any available written materials;
thereby accommodating the insistence made upon them by society to adjust
to its everchanging demands.
The first two years of the writer's teaching experience in the
Atlanta Public School System revealed many shocking truths. The school
was located in a culturally disadvantaged area. The writer was to
teach pupils who could not read effectively from the printed page, but
who could express thoughts of a similar nature orally. The inability
on the part of the students to conmunlcate through written materials
caused the students much distress. They were capable of and willing
to learn, but severly handicapped in the area of reading proficiency.
The writer, having neither the proper experience nor special training
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required to determine causes, patterns, or solutions for reading retard¬
ation, because eager to learn about specific phases of the problem.
It was hoped that through this study administrators and class¬
room teachers would become more inclined to consider individual differ¬
ences as related to the process of reading and realize the need for
more individualized observation and instruction for the retarded or
slow reader.
The problem of this study was to identify and analyze some
reading patterns among a group of culturally disadvantaged pre-adoles¬
cent male pupils, the main focus being upon major choices of reading
as a purposeful and useful activity.
The purpose of this study was to exmine the uniqueness of
reading patterns of individuals.
More specifically, the purposes of this study were:
1. To determine how the pre-adolescent male reads in the
light of what he apprehends, selects, patterns, and re¬
solves, with specific attention to:
a. Reading for specific items
b. Reading to organize
c. Reading to evaluate
d. Reading to interpret
e. Reading for appreciation
2. To determine for what purposes the male pre-adolescent reads.
3. To determine what part the reader's estimation of the dif¬
ficulty of a required selection might play in the extent
to which he reads and Interprets it.
4. To determine certain factors which may be involved in the
development and/or shaping of reading patterns.
5. To draw implications for making reading a more purposeful
and meaningful activity in the lives of pre-adolescents.
For this study the following terms were defined:
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1. Reading - the act of reading has been defined as bringing
meaning to the printed page. If the act of reading Is
effective. It will result In bringing meaning from the
printed page and Into one's social experiences and en¬
counters. It Is a sensory and perceptual process, a
learned response, a developmental task, a communicative
device, a learning process, and hopefully an Interest.
It embraces both the psychological and sociological
factors of a person's being and environment.
2. Reading Patterns - the concept that each person has a
method of procedure used In and during the reading of
printed material involves what types of selections people
read, what they prefer and why, the method used and the
time spent In reading, and what they comprehend and remember.
3. Retarded reader - one who reads below his grade level al¬
though he has the capacity for a higher performance level.
Some writers believe the level of distinction to be two
years below his capacity level. There are three t3rpes of
retarded readers:
a. The child who Is not reading as well as he can but who
Is able to Improve his performance under the guidance
of his regular classroom teacher.
b. The child who has difficulties serious enough to re¬
quire the assistance of a remedial teacher, usually
in a special class.
c. One who has such severe problems that a clinician
must work with him.
4. Pre-adolescence - this period Is approximately a year long.
In girls the age Is generally between eleven and thirteen,
and In boys between twelve and thirteen. During this period
many writers advocate greater emphasis on the acquisition
of skills. Information, and attitudes.
This study, conducted during the school year, 1967-1968, involved
twelve male students who were enrolled at H. R. Butler School In Atlanta,
Georgia. They came from a culturally disadvantaged area and read two
grades below their actual grade level. Each class period lasted forty-
five minutes per day for a six-week period. The community In which
these boys lived was made up of Federal Housing Projeets and low-rent
housing. The Incone bracket for these families was very low, and the
86
range of occupations very limited. Although the children who lived in
this area were surrounded by edifices which housed and made available
many cultural projects, they were aware of or exposed to very few of
them.
This study was limited to twelve seventh grade boys at H. R.
Butler School. Any noted change in reading patterns and attitudes
(towards reading and their personal encounters) which might have occurred
because of guided reading instruction was only a by-product of this
study. The main aim of this study was not to Improve reading profi¬
ciency, but to determine, by analysis, the reading patterns of these
boys.
The method of research used in this study was an analytical
description, supported by the use of certain experimental procedures and
guided individual instruction with a group of boys.
The five forms of The Gates Basic Beading Test for grades 3.2 -
8 were administered to determine how the students reads These five foms
tested for proficiency in reading for general significance, noting
details, level of comprehension, understanding directions, and for the
reading vocabulary of each subject.
A list of items adapted fr<»i the original list used by other
researchers and authors was used to determine what and why people read.
In order to determine how people read and what they grasp and
understand, several Instruments were used. A series of selected read¬
ings was c<»nplled from Diagnostic Reading Selection Inventories, and
the SRA Beading For Understanding Laboratory were used most extensively.
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Checklists from several individualized reading programs were
adapted and used to determine the subjects' preferences for certain
phases of reading during the observations of reading patterns.
Summary of Related Literature
A summary of the studies which were related to reading as a
thinking process, why people read, reading and the development of
interests and tastes, and reading as a thinking process as related to
individualized instruction revealed the following:
1. Betts, in his Investigation of three doctoral dissertations
which dealt with research on reading as a thinking process,
found that reading embraces a complex of skills, abilities
and attitudes.
2. Klare, Mabry, and Gustafson found that people read more in
a given time and accept more readily material which is
written in an easy style.
3. Thorndike found that proficient reading of paragraphs
involves calling forth correct word meanings, efficiently
weighing and comparing them, and examining and validating
to make sure all the purposes of reading have been satisfied.
4. Gary and Rogers discovered that each reader represents a
combination of skills, attitudes and reader Interests that
are not wholly duplicated by another. It was also revealed
that the higher the level of reading maturity, the greater
the number of purposes for reading.
5. It was noted by Berelson and Janowitz that persons with a
high level of education can, and do, influence the reading
of the less educated populace.
6. Ruth Strang, from her case study-interview of a group of
adults, found that the many factors which are related to
the reading patterns of adults and adolescents have a
central core which more or less Influence and determine
the individual's reading pattern.
7. Thorndike and Norvell, in separate studies, discovered that
the higher the level of maturity and/or Intelligence, the
broader are the reading interests of young adults.
8. Huus, Thorpe, and Martin agree that intelligence, environ-
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ment and the school help determine an individual's reading
interests and purposes.
9. Gurney and Cyrog, in separate studies, found that individ¬
ualized Instruction and teacher-pupil relationships induce
good reading habits, tastes and Interests, and a better
calibre of readers.
As a result of this study the following findings, conclusions,
implications and recommendations were made:
Findings
The following statements give a resume of each case used in
this study.
1. Case A was rated as "low medium" in reading ctmpetency.
His strongest skill was in reading for general signifi¬
cance. He needed to expand his reading Interests and
read mainly for respite, enjoyment and Instrumental pur¬
poses. This subject was most Interested in adventure
and science. Case A needed to expand the breadth and
depth of his reading encounters, and was classified as
a third-class reader.
2. Case B was classified "high" in reading competency. His
average grade placement for all five forms of The Gates
Test was highest among the boys. He performed best when
reading to follow directions, generalizing from factual
material, predicting outcomes and forming opinions, and
understanding the people within the material. Case B was
a spontaneous reader, and needed to develop consistency in
reading habits, breadth of Interests and depth of under¬
standing of many of the higher forms of literature. He
was a second-class reader,
3. Case C was rated "low medium" in reading ccmpetency. He
was able to pafform all required tasks up to a certain
point, but could not Independently apply creative or
innovative changes to the material. This case loved to
read, and was able to adjust his reading to the required
purpose. However, Case C needed to acquire breadth and
depth in reading. He read most of adventure, science,
places and people, and was adjudged a second-class reader.
4. Case D was found to be "average" in reading coapetency.
He read best when following directions, predicting outcomes,
and voicing opinions. His reading Interests were rather
limited. Case D could read for may purposes and was a
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second-class reader. He had the ability to perform well,
but lacked enthusiasm and motivation*
5. Case E was rated "average” in reading ctnapetency although
he was capable of doing very good work. He performed best
when reading to establish a sequence of relationships,
classifying factual material, summarizing, and determining
the relevancy of content. Case E was a "spontaneous reader,"
reading very widely when the material was of interest to
him. He could adjust very well to the various purposes
for reading. This subject was the only boy in this study
to read for aesthetic value. He was a second-class reader.
6. Case F performed beet when forming opinions. He was very
verbal, and skilled in establishing a sequence of relation¬
ships, sensing the main idea, generalizing from factual
Information, and predicting outcomes. Case F lacked
perserverance and breadth and depth of reading Interests
and purpose. He was a third-class reader*
7. Case 6, according to observations, was rated as "low
medium" in reading competency. He lacked confidence
in reading, but was very adept in forming opinions and
understanding the people within the material. He was
determined to try and master every situation which offered
a challenge. His range of reading interests was much
wider than that of the other cases. Although he was not
aware of many reading purposes. Case 6 could learn to
adjust to them. This subject was a second-class reader.
8. Case H was considered to be "average" in reading competency
in that many of the skills that he had mastered were pri¬
marily basic reading skills mastered in the lower grades.
He was weak in adjusting his speed to the reading material.
Although capable of successfully completing a task. Case
H usually sacrificed accuracy for speed. He enjoyed read¬
ing, but did not have a variety of reading Interests.
Case H was aware of many purposes for reading and was a
second-class reader.
9. Case I was 'baedlum high" in reading competency. He was
strongest in following directions, differentiating fact
from opinion, predicltng outcomes, and forming opinions.
Although he read extensively. Case I was rather limited
in breadth and depth of reading materials. He was aware
of many purposes for reading and was a second-class
reader,10.Case J performed well in all areas of reading. He was
very thorough, and was rated "high" in reading competency.
Case J was not below average in any of the skills which
were tested and/or observed during this study. He per-
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formed best when classifying and summarizing materials,
following directions, and differentiating between fact
and opinion. His reading Interests were all centered
around sports. There was a great need for expansion
of reading interests, although Case J was very capable of
adjusting his reading to a specific purpose. He was a
second-class reader.
11. Case K was "average" in reading competency. He read best
for retaining fundamental concepts and forming opinions.
This subject was very consistent and meticulous when
preparing written materials or assignments. He lacked
depth and breadth of reading interests and purposes and
was a third-class reader.
12. Case L was rated "average" in reading c<»npetency. He
was very highly skilled in reading for specific items
of information, predicting outcomes, and understanding
the people within the material. His reading interests
were rather limited, but Case L could adjust to the
various reading purposes once they had been Introduced
to him. Case L was a second-class reader.
During this study, certain group trends in reading Interests,
attitudes and patterns emerged. They are listed below.
1. Reading for specific items of information. All cases
read better when told the exact purpose of the reading.
2. Reading to organize. The majority of the cases were
proficient in this area.
3. Reading to evaluate. All cases experienced difficulty
in reading for this purpose.
4. Reading to interpret. The subjects were able to iden¬
tify most of those main ideas that were positioned
at the beginning of the paragraph. They were very
verbal when asked to voice opinions and predict out¬
comes.
5. Reading for appreciation. All cases were weakest in
this area.
6. Enthusiasm for reading. The ability or inability to
read and interpret had little or no bearing on read¬
ing enthusiasm for the boys in this study. Personality
traits, maturity, and over-all Interest patterns played
a large role in determining reading enthusiasm.
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7. Amount of time spent in reading. The majority of the
cases enjoyed reading or browsing daring their free time.
8. Breadth of reading interests. All cases needed to expand
their interests.
9. Depth of reading interests. Very few subjects were
proficient in this area.
10. Awareness of purposes for reading. A large number of
cases were aware of some reading purposes. All could
adjust to and accommodate any given purpose.
11. The number of reading purposes. Each case read for
Instrumental purposes in order to complete school
assignments. Many enjoyed the relaxation and plea¬
sure of reading for the sake of reading. Only one
case read for aesthetic value. Case A, F, and K
were found to be third-class readers, while the other
subjects were classified as second-class readers*
12. The effect of style difficulty on immediate retention.
Reactions varied from reader to reader during the read¬
ing of a required difficult selection. However, certain
general tendencies were apparent. Many cases viewed
the selection as a challenge, and tried to relate the
material to previous personal experiences. They re¬
tained more if able to attack words, use context clues,
and feel some degree of success in conquering the
situation.
13. Group responses to Inventory I. The boys revealed cer¬
tain similarities in interests, attitudes, and aspi¬
rations Insofar as occupational and vocational plans
were concerned. Each case seemed to have some idea
of the nature of his chosen profession and the amount
of education required.
14. Group responses to Inventory II. This inventory, which
sought to determine attitudes, interests, and favorite
pastimes revealed many individual differences among the
boys. They were all fond of being spectators at sports
events. The most popular magazines were those which dealt
with hunting, fishing, and adventure.
Conclusions
The following conclusions were made as a result of observations
to determine how the male pre-adolescent reads in the light of what
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he apprehends, selects, patterns and resolves, and any contributing
factors which might affect the subject's attitude toward reading.
1. Reading for specific items of information. The male
pre-adolescents of this study performed best when
made aware of the purposes for the reading. Retention
was greater when the study questions were previewed
before formal reading began. The subjects mastered skills
for reading speed and accuracy and adjusted to the
specific purpose when it was explained, the skill in¬
troduced, and group exercises were given before individual¬
ized work began.
2. Reading to organize. The ability to find the main idea
contributed greatly to the proficiency of all cases in
OFganijblng written and oral material.
3. Reading to evaluate. The skills tested under this head¬
ing were either new to or poorly mastered by the cases
in earlier learning. Extension of the reading lessons
to include evaluative skills was not an integral part
of the reading lessons in many cases.
4. Reading to interpret. Reading to generalize from
factual Information, predict outcomes, voice opinions
and identify the main idea presented very little dif¬
ficulty to the boys. This they had been exposed to
continually through the basal text and workbook.
5. Reading for appreciation. The cases in this study were
not able to become emotionally involved with the aesthetic
qualities of the higher forms of literature. The higher
skills of appreciation were of little Interest to the
boys. It was in this area that they were weakest.
6. Reading dompetencv. Awareness of the various purposes
for reading determined the proficiency of reading per¬
formance. All cases were able to predict outcomes and
voice opinions, but very weak in critical analysis and
correlation of materials.
7. Reading for enjoyment. The cases preferred reading
for enjoyment to other reading purposes. This type
reading demanded less of them and posed no threat or
penalty if not completed.
8. Factors which affect reading patterns. Personality
traits, maturity, and over-all Interest patterns played
a large role in the determination of Individual reading
patterns. To a large extent, the reader's personality
detemined what he read, how oftea, and how well. This
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period of adjustment presented many problems-social,
emotional, and physical. The calibre of material,
enthusiasm for reading or com^tlng an exercise, and
the Interest span were all Influences which affected
reading patterns.
9. Breadth and depth of reading. It appeared that there
had been very little exposure of the cases to a variety
of reading materials and styles. Reading depth and breadth
were extremely limited In each case.
10. Style difficulty. Style difficulty does affect Immediate
retention. The easier the style, the more the reader
tended to retain.
Implications
As a result of the findings and conclusions, the following
Implications are drawn:
1. There appeared to be a need for use of different methods
to Introduce new materials In more Interesting and
challenging ways which would permit the cases to assume
Increasing responsibilities for determining purposes
for reading and skills needed In achieving them.
2. Flexibility In the use of the teacher's guide to the basal
text should be followed In aiding such cases so that there
will be creativity and allowances for Individual differences
In reactions to aesthetic qualities of literature, style,
and critical analyses.
4. More stress should be placed on depth and breadth of
reading Interests and purposes and upon experiences
which can be systematically Integrated Into the read-
materials of the various subject disciplines.
5. This study carries the strong Inference that students must
be taught to recognize what and why they are reading In
order to gain something from a given task.
6. There exists a strong Implication that the school can
shape or affect reading patterns.
7. It may be Implied, finally, that there Is a need for
materials which deal with the student's personal problems.
By Identifying with others who are experiencing similar
difficulties, the student, through discussions with the




As a result of this study the following recommendations
are made:
1. There should be more exposure of the students to books
and audio-visuals which deal with contemporary subject
matter, classic pieces of literature, and stories with
realistic and moraliktlc value.
2. There should be more creative interaction between
teacher and pupil in order to facilitate critical and
creative thinking.
3. Pupils hhould be exposed to a variety of styles of
writing and taught to read and interpret each kind
through extensive practice sessions in determining
relevance of content, judging the adequacy and rea¬
sonableness of context, sensing the relationship
between materials from different sources, and other
evaluative and critical analysis skills.
4. Reading should be individualized during some periods
of each day. The difficulty of a completely indivi¬
dualized reading program in each classroom during
every period is recognized. However, through careful
planning and observation the teacher should be able
recognize individual differences and be prepared to
meet them with supplementary material. The results
of individualized reading instruction offer much to
the pupils in the area of motivation and Interest.
5. In order to facilitate the shaping of reading patterns
the following recommendations are made:
a. That the entire staff identify problems ccKmnon
to the community.
b. That these persons appraise and try to find
solutions to those problems which are centered
most around the environment and how it affects
the child in his personal encounters and achievement
at school.
c. That in addition to the c<»imunlty affairs program
currently in practice, special programs be incor¬
porated into the curriculum to guide the social,
physical, emotional and Intellectual growth of
these pupils. Especially is this needed in grades
5-7.
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6. The faculty should re-evaluate the reading program
on a regularly-scheduled basis to determine if all
the pupils needs are being met, and to re-examine
the developmental skills program.
7. Testing and placement procedures for reading classes
should be re-evaluated in the light of useful pro¬
cedures and the construction of the developmental
skills program.
From the findings of this study the writer is convinced that reading
should not be viewed as a subject to be taught during one period per
day. Students should be taught that reading is not a subject, but
an integral part of one's life. Until each one knows and understands
why and how he is to read, and is properly motivated to a point where
motivation is no longer needed, his experiences with reading will
be shallow, limited, and uninspiring.
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TYPE UD
FORM 1
Write your name here
How old are you? When is yom birthday?
• School Grade Date,
This is a reading test. You are to read a number of paragraphs. Each
paragraph tells you to make some sort of mark with your pendl to
show that you have understood the paragraph. Do exactly what the
paragraph tells you to do. Make the marks quickly—do not waste any
time trying to make pretty drawings.
The purpose of the test is to see how many of the paragraphs you
can read in a short time. Don’t waste any time. If you have trouble
with a paragraph, go on to the next one. Don’t look at anyone eke’s
paper. Remember, you must do exactly what the paragraph tells you
to do. Don’t make any marks other than those the paragraph tells you
to make. Wait until you are told to “Begin,” and then turn the page
and work as quickly and as accurately as you can until you are told
'
to “Stop!”
Do not turn the page until you are told to begin.
»
To the teacher: Detailed instructions for administering and scoring this test are given in the Monual (included in each test package).
Number correct (raw score)...
Per cent accuracy Reading age
Time used. 10 minutes (recommended for grades 3 and 4) .8 minutes (recommended for grades 5 and above)
1.Writing tools have changed since the
United States came into being. John Hancock
signed the Declaration of Independence with a
pen made from a feather. Today people write
with pencils, pens, or typewriters. Put an X
on the kind of pen John Hancock used.
5.Andy heard the whistle blow. Then he
heard the siren of the big red fire engine as it
raced down the street. Andy saw smoke and
flames pouring from the house at the end of
the street. Draw a line from the fire engine to
the place where it is going.
/2.Every kind of tree has its own type of leaf.
The maple leaf is broad and has several points.
The willow leaf is small and slim. The leaf of
the spruce tree is a httle prickly spike that
sticks out from the branch. Draw a line under
the maple leaf .
6.When two different things are alike in
some way, people often name one for the other.
For example, the lightning bug was given its
name because its flash of hght made people
think of hghtning. Draw a fine from the
lightning bug to what it is like in some way.3.Men usually carry their change—pennies,
nickels, dimes, and quarters—in their pockets.
Women carry money in pocketbooks or purses.
Small children often carry money in their
hand. Draw a line around the thing in which
women usually carry their money.
7.Elsie learned that plants always grow
toward the hght. To test this, she put her
geranium plant between two windows. She
kept one window shade pulled down so no light
could get in. Draw a line from the geranium
to the window that it will lean toward.
Jm4.Tops are fun, but it is not easy to make
a top stand up straight and spin on its point
the way it should. You must learn how to
snap a top off the string so that it lands just
right. Draw a line from the boy to the top
that is spurning best.
8.Johnny, WiU, and Jim wanted to cut <
down a medium-sized tree. WiU thought they
needed a saw. Jim wanted to use an ax, and
Johnny suggested a little hatchet. The ax
worked best. Draw a fine from the tree to the
tool that worked best.
r
9.Eskimos live in igloos made of blocks of
ice. We live in houses of wood and stone. In
some parts of Spain people live in caves dug
in the ground. American Indians lived in
tepees. Draw a line from the Eskimo to the
kind of house he usually has.10.Although the blue whale swims in the
sea, it is not a fish, but a mammal. Mammals
are warm-blooded, and fish are cold-blooded.
The blue whale is the largest mammal, and
the largest animal, in the world. Draw a line
from the largest animal to the elephant.
o11.Here are three shapes: a circle, a triangle,
and a square. The circle has no corners at all.
The triangle has three comers, and the square
has four corners. Draw a line from the shape
that has three corners to the other shape that
has corners.12.When Mary comes home from school, she
puts her books on her desk and hangs up her
coat in the closet. Then she usually has a little
snack. After she has finished eating, she gets
her books and begins her homework. Put an
X where Msiry will find her books.
13.Joe and Jean are going out to play in
the snow. As they open the front door.
Mother asks from the next room, “Are you
children dressed warmly enough?” They
answer, “Yes, Mother.” Put a line under the
kind of clothing they are wearing.14.There are four different kinds of brushes
in the Grays’ house. Number 1 is a paint brush.
Number 2 is a hair brush. Number 3 is a shoe
brush. Number 4 is a tooth brush. Greg Gray
wants to brush his hair. Put an X on the
brush he will use.15.Until recently, all milk containers were
made of metal or glass. They could be used
many times, but washing and retmning them
was a bother to customers. Waxed cartons,
which can be thrown away, are less work. Put
an X on the most convenient container.16.Fred is going to build a model airplane.
The wooden parts of the plane, a knife to
shape them, and glue to hold them are all
together on the table where they will be
handy. As he begins to work, he finds some¬
thing in his way. Put an X on it.
17.Baby birds are always hungry. Their
parents are busy all day finding food for the
babies. A baby bird gets hungry so often that
it may easily eat its own weight in food every
day. Draw a line from the baby bird to the
amount of food it may eat in a day.
21.Johnny wanted his sandwich made on a
biscuit. Betty used two thin slices of bread for
her sandwich. Billy preferred to make his
sandwich on a small whole loaf of bread sliced
lengthwise. Draw a hne to show how BiUy
would finish shcing the small loaf.
ARABIAN18.There are different kinds of horses for
different jobs. The Percheron is a huge, strong
horse that is used for heavy work. For riding,
the fast, sensitive Arabian horse is better. Draw
a line from the rider to the horse he will
probably ride.
22.The chickadee is a tiny bird that hkes to
eat sunflower seeds. Its bill is too small to
crack them. It holds them between its claws
and pecks at the seeds until they open. Draw
a line around what a chickadee uses to hold
sunflower seeds while opening them.19.Mary read a book about amagic mountain.
She told her friends how wonderful the book
was. John said he had read the same story in
a magazine. Jane said her mother had told
her the story. Draw a hne under the picture
that shows how Jane got the story.
23.Ordinary house cats have short hair.
Persian cats have long, fluffy hair. Siamese
cats have short hair and special markings.
The one here has a black face, tail, and paws.
Put an X on the Persian cat and draw a hne
around the Siamese cat.20.Apples and pears grow on trees. Bananas,
too, grow on taU tree-hke plants. Most berries
grow on low bushes, and some berries grow
very close to the ground. Draw a hne to
separate the tree fruits from those that grow
closer to the ground.
24.It was vacation time. Mrs. Smith liked the
mountains best, and Mr. Smith hked the sea¬
shore. Mattie and Margie Smith wanted to
visit a big city. Underline the picture of the
place Mr. Smith wanted to visit, and put an X
on the place Mrs. Smith hked best.
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TYPE RV
FORM 2
Write your name here
How old are you? When is your birthday?
School Grade Date,
This is a reading test. Its purpose is to find out how
many words you know. As you read each line of
words on the following pages, note the first word in
the line. Then find aword in the same line thatmeans
the same or nearly the same as the first word. Note
the number of this word and write its number in the
blank space at the right. Read line A, then line B,
then line C below to see the way to do it.
A. cat 1 color
B. blue 1 food




3 animal 4 tree 5 place A. 3
3 fall 4 top 5 color B. 5
3 sad 4 small 5 bright C. 2
When the signal “Begin” is given, read each of the
lines on the following pages and find the word
that means the same or nearly the same as the first
word in each line. Write its number in the blank
space. Do as many lines as you can. If you have
trouble with one line of words, go on to the next.
Do not turn the page until you are told to begin.
To the teacher: Read the directions at the begmning of the test with the pupils and make sure they know what to do.
IMPORTANT: This is not a speed test. The pupils should be kept working vigorously, but they should have as much
time as they need to try every exercise. Allow 20 minutes, more or less, as needed. Stop the test when all, or nearly
all, have finished. Let the very slow pupils finish by themselves. Detailed instructions for administering and scoring
the test are given in the Manual (included in each test package).
Number correct (possible 65) Number wrong Raw score (number correct minus V* number wrong)
Reading age Reading grade
9-63;
Printed in UrS.A.
TYPE RV—Basic Reading Vocabulary Test (Continued)
1. yellow 1 live 2 color 3 man 4 food 5 mail 1.
2. cow 1 animal 2 tree 3 bird 4 top 5 move 2.
3. frog 1 water 2 stone 3 animal 4 paper 5 song 3.
4. lunch 1 building 2 boat 3 fence 4 flower 5 food 4.
5. noise 1 love 2 warm 3 food 4 sound 5 color 5.
6. letter 1 like 2 mail 3 food 4 color 5 hot 6.
7. lady 1 boy 2 tree 3 bug 4 woman 5 fruit 7.
8. put 1 fish 2 open 3 stop 4 place 5 sleep 8.
9. ahead 1 in front 2 under 3 in turn 4 behind 5 serve 9.
10. plum 1 place 2 town 3 fruit 4 drink 5 sight 10.
11. giant 1 big man 2 fireman 3 music 4 bad man 5 slowly 11.
12. chew 1 hurt 2 fight 3 walk 4 sing 5 bite 12.
13. heat 1 cool 2 warm 3 strike 4 hold 5 find 13.
14. damp 1 deep 2 fine 3 tight 4 place 5 wet 14.
15. shower 1 friend 2 fire 3 rain 4 fence 5 dress 15.
16. murder 1 kill 2 cook 3 cover 4 mine 5 find 16.
17. flock 1 song 2 bunch 3 enter 4 find out 5 stand 17.
18. replace 1 find 2 destroy 3 throw out 4 put under 5 put back 18.
19. mention 1 speak of 2 sit on 3 give up 4 swing 5 friend 19.
20. calm 1 wet 2 hot 3 quiet 4 heavy 5 cold 20.
21. prairie 1 forest 2 fat bird 3 open boat 4 flat land 5 dish 21.
22. location 1 lamp 2 motion 3 place 4 plant 5 food 22.
23. hlouse 1 bird 2 fish 3 building 4 garment 5 furniture 23.
24. thoughtless 1 thankful 2 often 3 cruel 4 cross 5 careless 24.
25. alcohol 1 metal 2 liquid 3 force 4 harmony 5 purity 25.
GO RIGHT ON TO NEXT PAGE
TYPE RV—Basic Reading Vocabulary Test (Continued)
26. hateful 1 tired 2 sick 3 hostile 4 strong 5 friendly 26. _
27. compose 1 cook 2 hurt 3 steal 4 write 5 waste 27. _
28. gorgeous 1 beautiful 2 friendly 3 false' 4 fat 5 funny 28. _
29. marry 1 weed 2 wed 3 happy 4 fast 5 fear 29. _
30. gigantic 1 ruffled 2 bright 3 solid 4 huge 5 certain 30. _
31. educate 1 injure 2 cook 3 conquer 4 forgive 5 teach 31. _
32. brutal 1 crazy 2 cruel 3 ugly 4 false 5 rigid 32. _
33. conceal 1 hide 2 table 3 tree 4 bird 5 find 33. _
34. lecture 1 food 2 office 3 animal 4 location 5 talk 34. _
35. feeble 1 change 2 able 3 flat 4 weak 5 day 35. _
36. expansion 1 tighten 2 explode 3 decrease 4 enlargement 5 improvement 36. _
37. guidance 1 hindrance 2 offense 3 nature 4 music 5 direction 37. _
38. withheld 1 retailed 2 turned 3 retained 4 whipped 5 sold 38. _
39. grieve 1 be strong 2 be sad 3 because 4 be hot 5 tool 39. _
40. heed 1 taste 2 tell 3 injure 4 notice 5 run 40. _
41. insanity 1 wisdom 2 courage 3 craziness 4 deceit 5 poisonous 41. _
42. migration 1 grinding up 2 moving away 3 flying 4 display 5 explosion 42. _
43. lessen 1 sort 2 wound 3 oppose 4 display 5 reduce 43..
44. sinister 1 evil 2 selfish 3 utensil 4 indecent 5 goblet 44. _
45. humiliate 1 flog 2 praise 3 shame 4 hurry 5 transport 45. .
46. devour 1 eat 2 strike 3 write 4 tell 5 steal 46..
47. aggravate 1 purify 2 inspect 3 make worse 4 make up 5 complain 47..
48. stagnant 1 strong 2 stale 3 pleasant 4 foreign 5 animal 48..
49. strategy 1 invention 2 loftiness 3 victory 4 discoimse 5 plan 49..
50. repulsive 1 offensive 2 replaceable 3 cowardly 4 explosive 5 useless 50..
TURN THE PAGE AND GO RIGHT ON
TYPE RV—Basic Reading Vocabulary Test (Continued)
51. nonchalant 1 unconcerned 2 argumentative 3 empty 4 taciturn 5 energetic 51.
52. judiciary 1 chaste 2 religious 3 musical 4 financial 5 legal 52.
53. indolent 1 indecent 2 selfish 3 crazy 4 happy 5 lazy 53.
54. partiality 1 favoritism 2 fairness 3 divided 4 generosity 5 sternness 54.
55. listless 1 unsteady 2 indifferent 3 dead 4 blank 5 desolate 55.
56. vengeful 1 hearty 2 boastful 3 hurried 4 resentful 5 generous 56.
57. culmination 1 discovery 2 birth 3 climax 4 climate 5 fact 57.
58. imprudent 1 impudent 2 unwise 3 illegal 4 interesting 5 languid 58.
59. coalition 1 combination 2 audience 3 conflagration 4 quarrel 5 deprivation 59.
60. serenity 1 carefulness 2 coarseness 3 calmness 4 sorrow 5 cleverness 60.
61. succulent 1 greedy 2 slippery 3 juicy 4 truthful 5 stubborn 61.
62. inaudible 1 impressive 2 soundless 3 noisy 4 amazing 5 colossal 62.
63. tyrannical 1 faulty 2 fearless 3 brassy 4 immoral 5 bossy 63.
64. rectitude 1 confusion 2 generosity 3 brilliance 4 integrity 5 meanness 64.
65. disparage 1 disguise 2 beguile 3 dismiss 4 belittle 5 argue 65.
STOP HERE
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TYPE ND
FORM 3
Write your name here
When is your birthday?
Date
How old are you'
School Grade
This is a reading test. You are to read a number
of paragraphs. Below each one are three questions
which you must answer by drawing a line under
the one word or phrase that gives the best answer.
Let us try a sample before we begin the real test.
Read the paragraph. Then xmderline one—and only
one—of the four answers to each question to show
that you understand what the paragraph said.
Next morning she awoke and foimd herself
in a beautiful room. The walls were covered
with silken curtains. There were two mirrors
made of pure silver. The bed was made of
ivory. The coverings were made of silk and
velvet. By her bed lay a dress and a pair of
slippers. The dress was made of silk. The
slippers were covered with diamonds.
Where did the girl find herself?
bam room garden store
What were the mirrors made of?
silver gold pearl silk
What were on the slippers?
rubies pearls opals diamonds
On the following pages are more paragraphs simi¬
lar to this one. When the signal “Begin” is given,
turn the page, read the first paragraph, and under¬
line the best of the four answers to each question,
just as you did above. When you finish the first.
go on with the second and so on until the signal
“Stop” is given. The purpose of the test is to see
how many paragraphs you can read and mark
correctly in a short time. Don’t waste any time.
Don’t look at anyone’s paper.
Do not turn the page until you are told to begin.
To the teacher: Detailed instructions for administering and scoring this test are given in the Manual (included in each test package).
Number tried (possible 54) Number correct (raw score)
Per cent accuracy. Reading age. Reading grade.
Time used 10 minutes (recommended for grades 3 and 4) .8 minutes (recommended for grades 5 and above)
Printed in U.S.A.
1.The city of Washington is the capital of
the United States. It is the home of the Presi¬
dent, who lives in the White House. The two
houses of Congress—the Senate and the House
of Representatives — meet in Washington to
make the laws that govern us. Their members
are elected by the citizens. Washington is also
the home of the Supreme Court.
The capital of the United States is—
New York Denver Dallas Washington
How many houses of Congress are there?
2 48 1 13
Washington is the home of the—
Navaho Supreme Court Dodgers elk
2. Since the clay in the barrel was very wet,
the teacher told the children they must first
knead it. They did this by taking a large lump
of clay and throwing it on the board, then
pressing or kneading it—as one would knead
dough for bread —untU it could be handled.
Then they proceeded to model the clay into
whatever animal shapes they chose.
The clay in the barrel was very-
dry smooth wet hai’d
What did the children first do with the clay?
dampen it knead it model it fire it
What did the children make with the clay?
animals tiles flowerpots earrings
3. In a little town in Mexico, the only trans¬
portation is an open-air trolley pulled by a
burro. For a few cents, you can ride through
the town, a distance of two miles, in about
fifteen minutes. The trolley makes no stops for
passengers. The burro just keeps moving along
so slowly that anyone can hop on or off the
trolley without getting hurt.
What pulls the trolley through the town?
camel llama burro cable
A trip on this trolley costs a few—
dollars cents dimes nickels
How many stops does the trolley make?
two one fifteen none
4. The automobile industry makes improve¬
ments in cars every year. A recent development
is a completely collapsible metal top, which
folds back into the trunk. Another new device
is a double set of headlights, one pair for the
high beam and one pair for the low. Some
automobiles have an “electric-eye” device to
control these beams automatically.
Improvements in cars are made every—
month decade week year
Some new cars have metal tops that—
fold back chisel speU fly
Another new device is a double set of—
tires headlights engines tops
5. In the early days, before we had electricity,
candles were burned for light. A candle is
simply a rod of wax or tallow surroimding a
piece of string called a wick. In the past,
candles were made by hand. Nowadays, most
candles are made by machine. A can^e must
have a good wick in order to burn well and
give a clear fight.
Candles and electricity give-
fight tests candy knowledge
Today, most candles are made by-
hand children machine farmers
To burn well, a candle needs a good-
cage wig switch wick
6. Steam is used to drive the engines that
drive electric generators. Atomic energy is now
used to supply steam for the engines that drive
these generators. Thus, atomic energy can be
converted to electrical energy to run vacuum
cleaners and radios. Engineers are now trying
to find a way of using atomic energy to provide
power for planes directly.
Some steam engines drive-
horses generators teeth trout
Atomic energy can now be converted to—
oil coal gas electrical energy
What kind of energy may some day provide
the power for planes directly?
physical fossil atomic insect
7.“Hi-fi” is a short way of saying “high
fidehty.” If you hear on a phonograph most of
the sounds on a modern record, you are hsten-
ing to hi-fi. The hi-fi phonograph consists of
a loud-speaker, which reproduces the lowest
notes on the organ and the highest notes on
the piccolo, and an amplifier which magnifies
these sounds hundreds of times.
A hi-fi set is a—
harp planet camera phonograph
You must have a loud-speaker for—
Fido shorthand hi-fi clay
What does a hi-fi amplifier do to sound?
suspends creates muffles magnifies
8. In Mexico, we plan to visit a particular
village on its market day, which is held the
same day every week. On that day, the natives
carry their wares to the local market place for
sale. They have colorful baskets of straw,
pottery of all shapes, beautiful leather hand¬
bags, belts, and brightly colored woolen shawls,
which they have made themselves.
What do we plan to visit in Mexico?
bullfight volcano market gardens
How often is the market held?
monthly weekly daily yearly
What do the natives sell at the market?
pottery motors telephones skates
9. Television is a wonderful source of enter¬
tainment. It is also very useful in industry. For
example, it is not safe for a person to be near
atomic radiation, but a television camera can
be placed in such a danger spot. Using remote-
control instruments, a man at a safe distance
can observe the operation of radioactive
materials.
A wonderful source of entertainment is—
darning television filing dusting
In industry, television is very-
damp dangerous useful useless
What does television provide for an observer
of radioactive materials?
safety color wages warmth
10.Mesa Verde National Park is in the
canyon country of southwestern Colorado.
Here are the remains of an ancient culture. At
first the Indians hved in rude caves. Then they
built dwellings under the cfiffs and along the
wide ledges of the canyon. The long drought of
1300 A.D. forced them to abandon their homes
and seek a livelihood farther south.
Mesa Verde National Park is in-
Nevada Utah Oregon Colorado
The Indians of Mesa Verde lived in-
tepees wigwams cliff dwellings igloos
What made the Indians leave their homes?
drought floods buffalo caves11.Air is composed of several gases, mainly
nitrogen and oxygen. Without air, we would
die. It forms the atmosphere surrotmding the
earth. Air is colorless, odorless, and tasteless.
A large amount of air can be compressed into
a small space, as in the aqualung that a diver
uses in order to breathe when he is exploring
the sea beneath the surface.
Air is composed of several-
metals gases tastes colors
What must we have in order to breathe?
goggles teeth air crutches
An aqualung is a device used by a—
tortoise donkey porpoise diver12.For the more adventurous at camp, there
was a trip on rubber life rafts. Starting at
Moran and ending at Moose, we paddled down¬
stream a distance of thirty miles on the turbu¬
lent, twisting Snake River, past tiny islands,
between rocky cliffs, through the strangely
silent back country, imchanged by man—the
home of the moose, the elk, and the deer.
What mode of transportation did we use?
motor rafts fins glider
For this trip, we had to know how to—
paddle type fly crochet
How many miles did we paddle downstream?
2 12 64 30
13.On May 29,1953, Edmund Hillary, a New I
Zealander, and Tenzing Norkey, a Sherpa I
guide, members of a British team, reached the £
summit of Mount Everest, in Asia. This is the
highest mountain in the world. Previous at¬
tempts to make the dangerous climb had failed.
News of their success reached Queen EHza-
beth II of England on her Coronation Day.
The highest mountain in the world is—
Apo Hood Everest Etna
Where is it located?
England Asia Africa Austria
On what day did the Queen hear the news?
wedding birthday Easter Coronation
16.At one time the motor of an automobile
had to be cranked by hand to get it started.
Today the motor is started by a little electric
motor. We shift gears by push buttons, or
sometimes just by speeding up the car. Win¬
dows and car hoods can be moved by touching
a button. Modern cars are very comphcated
mechanisms and are not difficult to drive.
Cars once were started by means of a—
clock crank horse torch
Windows can now be moved by touching a—
button crank seat brake
The mechanism of a modern car is very-
simple old noisy complicated14.While superhighways make it easy to get
from place to place quickly, they create new
problems. Since they are safer and more com¬
fortable than the twisting, bumpy old roads,
drivers find it hard to concentrate on driving.
To keep drivers alert, the engineers who design
roads are now putting back some of the old-
fashioned bumps and twists.
New driving problems are created by-
barges superhighways glaciers tusks
On superhighways, drivers find it hard to—
see steer accelerate concentrate
What are engineers putting in roads?
bumps gears trunks string15.One of the biggest problems of super¬
markets is to make it possible for customers
to pay for their purchases quickly. For this
reason, supermarkets havemany stations where
operators run combination cash registers and
calculating machines. Some supermarkets even
add conveyer belts or roller conveyers to carry
the purchases outside the building.
In supermarkets, food must be paid for—
weekly monthly quickly sometimes
Who runs the cash registers?
customers horses cooks operators
What do conveyer belts do?
carry paint dredge talk
17. A cargo-handling device may be as simple
as a big fish net or as complicated as a huge
suction pump that fiUs the hold of a ship with
oil or grain. Cargo handling can be done by
conveyer belt or scoop or machines with man¬
like arms. You can see these devices in ware¬
houses, on the streets, and on docks. Some of
them can overturn and empty railroad cars.
A big net may be used to handle-
cargoes docks ships warehouses
A ship’s hold may be filled by means of—
drills pumps glaciers lectures
Cargo handling can be done by-
robins porgies swans machines
18. The express bus leaves the depot at 8:00
a.m., arriving at the terminal—by way of the
Turnpike—at 10:15 a.m. The local bus departs
at the same time and takes thirty minutes
longer, making numerous stops. The train
leaves Pennsylvania Station at 8:00 a.m. and
arrives at the terminal at 10:00, requiring two
hours to complete the run.
When does the local bus leave the depot?
10:00 8:00 8:30 10:15
I The fastest transportation requires—tires television timnels tracksWhat reaches the terminal by 10:00 a.m.?plane loc l bus train express bus
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Write your name here
Hotv old are you? When is your birthday?
School Grade Date
This is a reading test. You are to read a number of
paragraphs. In each paragraph there is a space
marked A and a space marked B. Below the paragraph
is a line of words marked A and another line marked
Some dogs love the water,
love to A in and_
A. eat bark
B. climb swim
When the signal “Begin” is given, turn the page,
read the first paragraph, and underline the word in
line A that makes the best sense in space A, and the
word in line B that makes the best sense in space B.
When you finish the first paragraph, go on to the
B. Find the word in line A that makes the best sense in
space A and draw a line imder it. Do the same for the
space marked B, and for C when there is a C. Look at
the sample below to see how this should be done.




second, and so on. The purpose of the test is to see
how many paragraphs you can read and mark
correctly. If you have trouble with a paragraph,
go on to the next one. Don’t look at anyone’s
paper.
Do not turn the page until you are told to begin.
To the teacher; Read aloud the directions at the beginning of the test. If necessary, in the lower grades, put an example on the board
and show how to underline the right word. Explain why it is right. Be sure the pupils know what they are to do.
IMPORTANT: This is not a speed test. Pupils should have as much time as they need to read the material. Allow
20 minutes, more or less, as needed. Stop the test when all, or nearly all, have finished, let the very slow pupils finish
by themselves. Detailed instructions for administering and scoring the test are given in the Manual (included in each
test package).




TYPE LC-BASIC LEVEL OF COMPREHENSION TEST
1. On Saturday morning Dick and Joe went for a
long walk in the woods. They took their lunches
with them and had a picnic. When they arrived
back home that afternoon, they said, “Let’s take
another A on some fine B ”
A. walk flight catch patch fight
B. carpet day summer midnight winter
2. Jim and Tom like to play together. They like
to see who can do things better. Sometimes Jim is
A than Tom and snmfitimfis Tnm R
Jim.
A. bigger better greener older further
B. likes eats sees heats cries3.During the rainy season in Egypt, the Nile River
overflows its banks. In the dry season, the water
recedes into its channel, leaving several inches of
fine, rich soil where the river has spread over the
land. In this rich A the people raise fine
crops of B
A. air water soil temple food
B. birds fish gold wheat flags
4. The Plains Indians wore a war bonnet with many
feathers. Indians that lived in the woodlands could
not wear a large A— , for its feathers would
catch in the branches of the B ..
A. bonnet name jacket reputation horse
B. sand grass twigs plains trees
5. It was the day of the big race! The drivers stood
across the track from their powerful automobiles.
At the signal to begin the race, they ran across the
A to their B and roared away.
A. grass street track pit field
B. bicycles airplanes speedboats cars mechanics
6.Joe went out on the hill with his new skis. The
^ ground was covered with a thick, soft blanket of
snow. He thought, "This is a good day to start skiing.
Even if I A I won’t get B__
<; A. cover think fall skate laugh
B. cold warm started beaten luirt7.The bluejay is a bully. He chases other birds
away with his harsh, loud A But sometimes
in the spring his B has a pretty melody.
A. teeth voice stick drum food
B. feathers beak nest eggs song
8. The people of Asia sometimes use a boat called
a “kufa,” which looks like a very large, round basket.
It is made of willow weeds and is A all over
with tar so that it cannot B
A. coated burned forced kicked beaten
B. see run leak speak live
9. Whenever election time draws near, pictures of
elephants and donkeys are seen in the newspapers.
These two A stand for the two B
parties.
A. monsters animals people magazines newspapers
B. birthday religious academic New Year political
10. Most trees could not live if their roots were
covered with water. Cypress trees, however, love
A and are often found growing in _B_
A. soil drought roots water sand
B. deserts mid-ocean swamps oil moss
GO RIGHT ON TO NEXT PAGE
TYPE LC —Basic Level of Comprehension Test (Continued)
11. In the days of Queen Elizabeth I, the London
theaters were built of wood. The stage extended out
into the pit, where the laborers and servants stood
to watch the play unless they had brought along a
.4 Around three sides of the pit extended
three tiers of balconies where noblemen and wealthy
merchants R
A. umbrella gun club stool bed
B. fougbt sat acted slept worked
12. Are fish voiceless? For a long time it was believed
that they made no noise. It was discovered during
World War II, however, that they made 4
which interfered with the B of sensitive
submarine sound-detection equipment.
A. sounds silence color voices fins
B. marching swimming working shouting glowing
13. Freezers as large as the dining room table are
standard equipment in some modern homes. If used
wisely, they save not only A but B
A. eggs pride preserves ice time
B. calories demand money heat friendship
14. A trip into the Virginia wilderness as a surveyor
at the age of sixteen gave George Washington useful
4 The knowledge he gained then of
Indians and forests served him later when he was a
B
A. arithmetic possessions friends experience rank
B. soldier teacher sailor merchant king
15. A mixture of fine grains of aluminum vfith iron
oxide has been found useful in melting the ice floes
that block rivers in the spring. When oxidation takes
place, this compound generates such intense heat that
large bodies of ice are quickly A . This
compound is of great help to —B
A. stolen solid melted hot sold
B. farmers teachers doctors shippers tailors
16.Gold will resist corrosion better than any other
metal but platinum. A gold surface placed on other
metals makes them A rust. Gold is sometimes
put on the surface of masonry materials and fired.
In this way B can be used for outside
decoration.
A. help strengthen display invite resist
B. gold silver pyrite zinc tin
*• 17. The cerebellum is that part of the brain that
i controls balance and co-ordination. Birds have more
i cerebellum proportionally than men or animals. Perfect
4 is important to any creature that B
A. song pitch appearance balance speed
B. flies sells controls attacks walks
I
I 18. Sound waves travel through moderately warm
air at about 1100 feet per second. The speed increases
slightly when the temperature goes up and decreases
when it goes down. Accordingly, you would expect
tn hear a distant exnlo.sion somewhat more A









19. The “Model T” changed the way Americans live.
Henry Ford’s simply designed car could be mass
produced and thereby brought within the financial
A of the B American.
S A. spread reach stream theme disguise
^ B. wealthy foolish average petty disorderly
120. In Common Sense, written by Thomas Paine insupport of the American Revolution, attention wasdirected to the dangers of allowing men to governwho did not have the A of a B ofthose they governed.
*v
^ ^
A. enmity support friendship apathy direction
k B. majority portion minority few richest
I
TURN THE PAGE AND GO RIGHT ON
TYPE LC —Basic Level of Comprehension Test (Continued)
21. When you are learning a new skill, practice it
as nearly as possible in the setting in which the
skill is to be performed. It is better to practice the
skill as a A , trying to improve it, than to
practice each of the many B of it one at a
time.
A. joke detail trifle sign whole
B. parts flavors opinions pains signs
22. Understanding the principle involved in the
solution of a problem is one of the best means of
remembering how to solve the same or a similar
problem at a later time. Merely A the steps
in the solution without understanding the basic
B is inviting poor retention.
A. counting defying inviting begging memorizing
B. spelling principles dangers expenses freedom
23. Nearly all substances in a living organism tend
to scatter from the places where they are most highly
concentrated to places where they are less A
This is an example of diffusion. Maximum diffusion
has been achieved when the substance is B
distributed through all the available space.
A. noisy heavy crowded costly fortunate
B. prettily equally unstably unequally differently
24. Your physical size affects what people expect of
you. A small person is often babied and allowed |
special privileges because of his A immaturity; *5
a larger person of the same age might have
considerably more B of him.
A. obvious seeming pretended acquired affected
B. known forgiven respected expected justified
25.The idealized modern concept of the medieval
knight is almost pure fiction. There never was a
world peopled by such gallant, elegant models of
manhood. During the early medieval period these
supermen were especially A , for at that time
any man who could afford to maintain a horse and
a suit of armor met all the B for knighthood.
A. rare secure prevalent common ubiquitous
B. virtues ideals requirements stigma flummery
26. In 1777, Congress established the stars and stripes
design as the official flag of the United States.
Although it later underwent slight modifications, the
1777 flag was A the same as the one that
has official B today.
A. not absolutely essentially partially never
B. job territory status control office
27. As guardians of the Egyptian granaries, the
first domestic cats filled a post of considerable
responsibility. Traces of the attitudes which their
subsequent near-deification produced A__today
in the aura of B which often surrounds cats.
A. extinguish express restrain expand survive
B. superstition ideas sloth religion stealth
28. In 1789, George Washington wrote to Ben
Franklin, “If to be venerated for benevolence, if to be
admired for talents, if to be esteemed for patriotism,
if to be loved for philanthropy, can A tbp
human mind, you must have the pleasing B
to know you have not lived in C ”
A. tempt ruin inflate gratify insult
B. measure consolation ego disdain ubiquity
C. sight contempt antiquity poverty vain
STOP HERE
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GATES BASIC READING TEST
For Grade 3 (Second Half) Through Grade 8
Type GS. Reading to Appreciate General Significance
BUREAU OF PUBLICATIONS • TEACHERS COLLEGE • COLUMBIA UNIVERSITY
525 West 120th Street, New York 27, N. Y. Copyright, 1958, by Arthur I. Gates
TYPE GS
FORM 2
Write your name heie
How old are you? When is your birthday?
School Grade Date
This is a reading test. You are to read some para¬
graphs. Below each one is a sentence which tells
you what to do. It will tell you to draw a line un¬
der one of five words which best shows that you
understand the paragraph. Be sure to draw a line
imder only one word. Now try a sample before
beginning the real test. Read the sample paragraph
and do what the sentence imder it tells you to do.
(Smart as horses are, they do not always knowwhat is good for them. They sometimes want
f to gallop at top speed, but a good rider will
; never let them do it. A horse running at his top
I speed is out of control, just as a high-powered
car would be. Unless a horse h6is been trained
as a race horse, top-speed running puts great
strain on his delicate legs.
Draw a line under the word that tells what
kind of running is bad for a horse.
slow top-speed easy controlled moderate
On the following pages are more paragraphs similar
to this one. When the signal “Begin” is given, you
should turn the page, read the first paragraph, and
do what the directions tell you to do. When you
finish the first, go on with the second and so on
until the signal “Stop” is given. The purpose of the
test is to see how many paragraphs you can read
and mark coiTectly in a short time. Don’t waste
any time. If you have trouble with a paragraph, go
on to the next one. Don’t look at anyone’s paper.
Do not turn the page until you are told to begin.
&
To the teacher: Detailed instructions for administering and scoring this test are given in the Manual (included in each test package).
Number tried (possible 24) Number correct (raw score)
Per cent accuracy Reading age Reading grade
Time used 10 minutes (recommended for grades 3 and 4) 8 minutes (recommended for grades 5 and above)
3*63:50M Printed in U.S.A.
1.One rainy day, John, Frank, and EUie were
playing games on the kitchen table. An old
jam jar was sitting near the edge of the table.
All three children were restless, and kept
bouncing around as they played. The jar
jiggled closer and closer to the edge of the
table. Finally, after Frank bumped especially
hard against the table, there was a crash.
Draw a line under the word that tells what
^ad fallen.
games Ellie table jar John
2. All the Fitzgibbons helped carry the ever¬
green tree into the living room, where they
placed it on a stand. Father brought the boxes
of bright balls and lights up from the basement.
Then the children took tons hanging strings
of lights from branch to branch. Afterwards,
packages in gay-colored wrappings were placed
under the decorated tree.
Draw a hne under the word that teUs what
holiday the Fitzgibbons were celebrating.
July 4 Christmas New Year none Easter
3. Summer vacation was over. School would
begin this morning. The weather had been so
lovely that the Fields had stayed at camp until
the last minute. After a pre-dawn start, they
were on the way back to town. The girls were
dressed in their school clothes so they would
not have to stop at home to dress. They
looked forward to seeing their classmates.
Draw a line under the word that tells when
the Field girls wanted to reach school.
on time late never dawn next year
4. Bill and his friends went to the beach
every Saturday in summer. They always saw
other boys from their school there, running
races or playing baseball in the sand. Bill’s
group seldom joined them, for they preferred
to play their games and have their races in
the water. All through the week they looked
forward to their visits to the beach.
Draw a line imder the word that tells what
Bill and his friends liked best to do.
walk dance bicycle pitch swim
5.Mr. Brown, the director of the school
band, gave the members a new piece of music.
The name of this song was The Roller Coaster,
a very fast and gay melody. It was not an easy
piece to play, Mr. Brown said, but he told
them they would play the music better if they
tried to feel as if they were actually riding on
a roller coaster.
Draw a line under how the band members
should feel to play the music well.
sorry tired excited angry lonely
6. When the mild summer weather was
over, Nanouk and his father and mother left
their summer home and moved out on the ice.
There the ice itself was the only building
material, so Nanouk and his father built an
igloo for the family to live in. They cut giant
bricks of ice and made a low, snug, round
house with a tunnel entrance.
Draw a line under the word that tells in
what part of the world Nanouk lived.
south north central tropic western
7. Once upon a time, a prince and a princess
feU in love and wanted to be married. The
princess’ father, a powerful king, told the
prince he had to solve three difficult riddles
and perform three dangerous tasks before he
could marry the princess. The prince solved
the riddles and performed the tasks easily.
Then he and the princess were married.
Draw a line under what the king did to the
prince before he let him marry the princess.
poisoned crowned tested fed taught
8. Mary was writing letters on a long train
trip. The conductor asked her if she would like
to mail them on the train. He took her to
another car, where letters were being sorted
and put into bags according to where they were
going. At the next train stop, she watched
bags of already sorted letters being put off the
train and new bags taken aboard.
Draw a line under the word that teUs what
sort of car the conductor showed Mary.
tank passenger freight mail baggage
9. When there is ice and snow, many people
prefer to stay at home. They feel that the cold
air and shppery ground make the outdoors an
unpleasant place to be. Squirrels, too, stay in
their treetop homes when the trees are covered
with ice. It is not safe for them to run and
jump on the icy branches of trees, and so the
squirrels do not go out.
Draw a line under what a squirrel might do
if it went out on the day described.
boil skate sneeze eat slip
10. Mike had a book which was about
methods of identif5dng people. The book said
that sometimes printer’s ink was placed on the
tips of a person’s fingers. Then, one at a time,
the fingers of both hands were placed on a
card and carefully rolled from one side to the
other so that aU the Httle lines on the finger
tips were shown on the paper.
Draw a line under the word that teUs what
Mike’s book was describing.
hats fingerprinting pohce ink cards
11. Each of us has at least two names: our
“given” name—John or Betty—chosen for us
by our parents; and our surname—Brown or
McTavish—which we inherit from our family.
The surname of American famihes comes from
the father. A woman gives up her father’s name
when she marries. In some places, it is the
woman’s name that the family uses.
Draw a line under the word that tells what
the paragraph is about.
Fred names parents Smith families
12. Many people enjoy making collections of
different kinds. Collections of some items
require special care if they are to remain in
good working order. Items of this sort might
be a musket, a firelock, a carbine, a breech¬
loader, a rifle, and an automatic. This collec¬
tion would also require safety precautions to
prevent injury.
Draw a fine under the word that teUs what
this collection contains.
furniture doUs trains dresses guns
13. Most automobiles today use gasohne as
fuel. This was not always so. The earliest car,
built about two hundred years ago, was
powered by steam. Other early automobiles
used electricity. It was not until 1895, when
a gasohne-driven automobile was the only car
to finish an important race, that gasoline
became the most popular automotive fuel.
Draw a line under the word that teUs what
this paragraph is about.
fuel horses airplanes races 1895
14. Experimental designs in automobiles are
several years in advance of those now on sale.
Often the bodies of experimental models are
made of transparent material. Through the
transparent body, the operation of the engine
and the entire forms of the driver and riders
are visible. The bodies of these cars are light
but extremely strong.
Draw a fine under the material used to make
the bodies of these experimental cars.
ice water cloth plastic candy
15. The hardness of a mineral helps to de¬
termine its use. We can find the relative
hardness of a mineral by seeing if it scratches
another mineral, or if that mineral scratches
it. Talc is a very soft mineral that looks hke
chalk. Scientists give talc a hardness rating
of 1. A diamond is very hard, and it is given
a rating of 10.
Draw a line under the word that tells an
important quahty of minerals.
taste coldness hardness smeU size
16. Fran had to shop and have luncheon be¬
fore meeting her mother that afternoon. First
she went to buy some socks. The third pair
she saw were not exactly what she wanted, but
she bought them. Then she went into a Itmch-
room. She wanted to have hash and eggs, but
she knew it would take a few minutes to cook
them, so she had a cheese sandwich.
Draw a line under the word that tells how
much time Fran had beforemeeting hermother.
Httle plenty too much days hours
17.Mr. Campbell has a fine collection of
statues. Many of them have come from foreign
lands, and all have been carefully chosen. His
teak and mahogany figurines are particularly
beautifuL His mangrove statue of a native
man has finely detailed carving. Some statues
from America are made from magnolia, dog¬
wood, cypress, oak, and maple.
Draw a line under the kind of material used
in Mr. Campbell’s statues.
metal brick ice wood stone18.Each of the great tribes of Indians that
lived in America before the white man came
from Europe had its own language. When
different tribes met, they needed a way to
speak together. Every Indian could not learn
the languages of all the other tribes, so a
common sign language was developed by which
the tribes could understand one another.
Draw a line under the kind of language all
the Indian tribes shared.
English Indian white French sign19.Jim loved sports. He was also a good
student, and by planning carefully, he always
had his homework done on time. One afternoon
at 3:30, as he arrived home from school, he
realized that he had two hours of homework to
do before the next day. He remembered, too,
that the school was playing basketball against
its biggest rival that night at 8:00.
Draw a line under the time at which Jim
started to do his homework.
4:00 7:00 8:00 9:00 10:0020.Bob had saved his allowance to buy a giant
ice-cream soda. On his way to the soda foun¬
tain, he thought about what flavor he would
have. First he thought that vanilla would taste
good. Then he decided that a chocolate soda
would taste even better. When he ordered his
soda, the fountain boy said there was no
chocolate ice cream or syrup left.
Draw a line imder the word that tells what
flavor Bob finally ordered.
chocolate vanilla pecan maple lime
21.Legends and tales handed down to us
from the past often deal with magical events
and objects in which men wanted to believe.
Sometimes a tale teUs about a thing which
reminds us of a modern invention. In an old
Persian tale there is a magic carpet that
carries its owner swiftly through the air and
lands wherever commanded.
Draw a hne under the invention we may
think of when we read this tale.
car elevator plow airplane train22.Tim tended his vegetable garden faithfully
all summer. He watered it whenever there was
not enough rain. He weeded it twice a week.
In late summer, just when the vegetables were
ready to eat, rabbits began to visit the garden.
Tim was sorry to have to share the results of
his hard work, but he Hked rabbits too much
to hurt them.
Draw a line under the word that tells how
Tim felt when the rabbits visited his garden.
angry faithful sorry himgry joyous23.Farmers shoot hawks to protect their
chickens. Some scientists say, however, that
hawks, by taking an occasional chicken, actu¬
ally save the hves of many more. They say this
because they are convinced that a hawk cannot
catch a healthy chicken. By removing the weak
chickens, hawks reduce the chance that disease
may sweep through the entire flock.
Draw a line under what some scientists say
hawks do to a flock of chickens.
starve burn weaken sicken improve24.Pat wondered why a piece of black marble
was on display at the British Museum in
London. Her mother explained that it is the
Rosetta Stone, and that it made possible the
reading of Egyptian hieroglyphics. Since the
same message was written on the stone in three
languages, the Greek message was used to
decode the hieroglyphic message.
Draw a line under the word that tells what
the piece of black marble made possible.
pyramids Greek decoding Egypt stone
AN EXPLANATION OF CHECKLISTS, THE READING COMPETENCY
PROFILE GRAPH, AND THE DIAGNOSTIC SCORE
CHART
In order to determine how the male pre-adolescent thinks,
selects, patterns and resolves during and as a result of reading a
selection. Laid law Brothers' "Study Exercises for Developing Reading
Skills: Book B" was used. This workbook consists of readings for the
middle grades, and is designed to develop and test a student's ability
in six general skill areas:
1. Understanding What You Read
2. Developing Your Vocabulary
3. Learning to Use the Dictionary
4. Interpreting the Story
5. Organizing Ideas
6. Using What You Read
Each lesson is complete in one page, and indicates the purpose
of the reading. A Diagnostic Score Chart will be provided so that
each pupil can read his scores. The checklists were evaluation sheets
for the teacher's use. Using the information found on the Diagnostic
Score Sheets, the writer related the pupil and recorded the prevalent
reading pattern.
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SUMMARY OF READING GRADES ON THE GATES BASIC READING TEST
Grade Time: 8 Minutes Average of Average of Average of
Pupil Position Type GS Type UD Type ND Type LC Type RV GS, UD, ND GS, BD, ND, LC all 5 Tests
A 7-7 4.0 2.9 5.0 3.2 2.9 4.0 3.5 3.6
B 7-7 7.2 7.9 6.2 5.2 5.2 7.1 6.6 6.3
C 7-7 4.3 3.8 5.1 4.3 3.9 4.4 4.4 4.3
D 7-7 6.8 7.2 4.8 4.0 4.4 6.3 5.7 5.4
E 7-7 4.3 4.0 5.0 7.3 5.5 4.4 5.2 5.2
F 7-7 4.3 3.8 5.6 3.4 5.2 4.6 4.2 4.5
G 7-7 3.2 3.8 4.3 2.9 5.5 5.8 3.6 4.0
H 7-7 5.1 4.0 4.6 3.8 4.4 4.6 4.4 4.4
I 7-7 6.2 6.0 5.3 5.5 5.7 5.8 5.8 5.8
J 7-7 6.2 6.0 5.6 6.1 5.2 6.0 6.0 5.8
K 7-7 4.4 4.0 5.0 4.4 4.3 4.6 4.6 4.5
L 7-7 3.7 4.4 5.1 4.8 4.3 4.4 4.5 4.5
SUMMARY OF READING AGES
A 7-7 9-2 8-1 10-2 8-5 8-1 9-3 9-1 9-1
B 7-7 12-6 13-3 11-5 10-4 10-4 12-6 12-0 11-6
C 7-7 9-6 9-0 10-3 9-6 9-1 9-6 9-1 9-5
D 7-7 12-1 12-6 10-0 9-2 9-7 11-6 11-0 11-3
E 7-7 9-6 9-2 10-2 12-7 10-7 9-7 10-5 10-8
F 7-7 9-6 9-0 10-8 8-7 10-4 9-9 9-6 10-1
G 7-7 8-5 9-0 9-6 8-1 10-7 9-2 9-9 9-2
H 7-7 10-3 9-2 9-9 9-0 9-7 9-9 9-8 9-6
I 7-7 11-5 11-2 10-5 10-7 10-9 11-1 11-1 11-1
J 7-7 11-5 11-2 10-8 10-3 10-4 11-2 11-3 11-2
K 7-7 10-0 9-2 10-2 9-7 9-6 9-6 9-7 10-1





Exercise A B C D E F
Key:
A - Understanding What You Read
B B - Developing Your Vocabulary
C - Learning to Use Your Dictionary (Optimal)
D - Interpreting the Story
E - Organizing Ideas
F - Using What You Read
^Laidlaw Brothers, "Study Exercises
Book B" (Atlanta: Laidlaw Brothers, 1965),
for Developing Reading Skills
p. 65.
Various forms of records were kept by both the individual
student and the instructor during all reading activities, and were
exfnnined and evaluated during the individual conferences. Also,
the instructor used these records to determine the patterns of
individual reading purposes and/or interests. The following are
examples of records which were used.
RECOBD 1
PURPOSE: The instructor's formal record








PURPOSE: To determine the kinds of reaings most frequently
chosen by an individual during free reading periods.
NAME












NAME OF STORY AND DATE
1
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EXAMPLE OF THE TEACHER'S RECORD(S) OF READING INTERESTS
AND/FURFOSES
L. THE INDIVIDUAL CASE
CASE:
DATE BOOK PURPOSE/INTEREST PUPIL'ggjJ^OVE- NEEDS PLANS
II ALL CASES
TOTAL NO NO NO NO NO NO NO N0
CASE BOOKS READ ADVENTURE SCIENCE PLACES ANIMALS SPORTS MYSTERY
NO NO NO TOTAL NO
FACTS FAIRY TALES/MYTHS POEMS MUSIC BOOKS READ
iio
SOME BOOKS USED FOR INDEPENDENT READING
TITLE LEVEL(S)
Dan Frontier with the Indians 1-4
Dan Frontier, Trapper 1-4
Dan Frontier, Sheriff 3-6
Dan Frontier and the Wagon Train 2-5
Dan Frontier Goes Hunting p-3
Kit Carson 5
Davy Crockett 5
Portugee Phillips and the Fighting Sioux 5
Squanto and the Pilgrims 5
Chief Black Hawk 5
Cowboys and Cattle Trails 5
The Rush for Gold 5
Fur Trappers of the Old West 3
John Paul Jones 5
Wild Bill Hickok 5
Dan Morgan, Rifleman 5
Grant Marsh, Steamboat Captain 5
Sabre Jet Ace 5
Jim Forrest and Lone Wolf Gulch 3
Maury Allen, Ten Great Moments in Sports 3-5
Ants 3
Toads 3
















SUMMARY OF READING INTERESTS
Fairy



































































DIRECTIONS TO THE STUDENT: Read each Item listed below and check the
answer or answers closest to your choice. Iften you will have more than
one choice, but when only one check is desired, this is indicated.1.School level which you wish to complete - (Check one or more)
a. High school (10)
b. Vocational school (2)
c. College (10)
d. Graduate school (1)
2. What are your first, second, and third choices of a vocation








4. Do you like books with or without pictures (Check one)
a. Depends upon the subject (7)
b. Makes no difference (5)
c.
5. When you read magazines, where do. you get them? (Check as many as
you wish)
a. Classroom library (7)
b. School library (12)
c. Reading room (3)
d. Store (7)
e. Friend (3)
f. Family subscribes or buys them (4)
g. Trade with someone (4)
6. What makes you choose some magazines and ignore others?
(Check as many as you wish)
a. Friends recommend them (2)
b. Teachers recommend them (9)
c. Librarian recommends them (2)
d. You like the subject (11)
e. The magazine looked Interesting (10)
f. You need to read it for class (4)
g. The cover and pictures looked colorful (7)
h. You were reading to use the knowledge for a later time (7)
(If in Social Science you were studying family, life, and knew
that the next unit was community living, would you read about
the unit ahead of time?)
U3
STUDENT RESPONSES TO OCCUPATIONAL CHOICES^
NOTE; Some subjects preferred to list only one choice, some two,











1. Scientist 1 1 0
B. Health Services
1. Doc tor 0 1 0
III Sports, Professional
A. Football 2 0 0
B. Baseball 0 0 1
C. Basketball 1 0 0
IV Armed Services
A. Army 1 1 0
B. Navy 1 0 0
V Business Administration
A. Personnel workers 1 0 0
VI Service Occupations
A. Fireman 1 1 0
VII Performing Arts
A. Actor 1 0 0
B. Other (Artist) 0 1 0
VIII Radio and TV Broadcasting
A. Technician 1 0 0
IX Driver
A. Stock car driver 0 0 1
X Clerical Work
A. Store manager 1 0 0
B. Office Manager 0 1 0
1
W. Wirtz, Occupational Outlook Handbook; Career Information for Use in
Guidance. United States Department of Labor, Bureau of Labor Statistics,
Bulletin No. 1450 (Washington; Government Printing Office,
1966-67), pp. xiii - xviii.
SUMMARY OF STUDENT RESPONSES TO INVENTORY II
DIRECTIONS TO THE STUDENT: Here are some things that you do or think about very often. Read each
item carefully and then check (x) in the columns to the left. If you like it "very much," check
in column I; if it is "all right," check in column II; if you like it "fairly well," check in






Fairly well Not at all
1. How I Like my School Subjects
a. Language Arts 6 5 1 0
b. Social Studies 11 1 0 0
c. Reading 10 2 0 0
d. Foreign Language
e. Physical and Health Education 8 3 1 0
f. Music 10 1 0 1
g* Science 8 2 1 1
h. Mathematics 9 3 0 0
2. What I Like About School
a. Teachers 5 5 2 0
b. My classes 4 7 1 0
c. My friends 3 5 2 0
d. Activities outside classes 5 5 1 1
e. Sports 10 0 1 1
f. Social Activities 8 2 2 0
g* Teaching Methods 1 7 1 3
h. Everything 2 1 5 4
i. The way we are punished, school rules and
regulations 3 1 5 4
j. Vacation 5 4 1 2
k. Hours 6 5 1 0
1. Homework 4 4 2 2
3. The Kinds of Books and Articles I Like to Read






Fairly Well Not at all
8. (Con'td)
b. Health 4 5 1 2
c. Sports 8 2 2 0
d. Current Events 3 8 1 0
e. How to make and do things 3 8 1 0
£. Movies and theatres 8 4 0 0
g. Humor 2 7 2 1
h. Mythology and Folklore 5 4 1 2
1. Mbslc and Art 6 4 0 2
j. Mystery and Detective stories 6 4 2 0
ic. Monster books and comics 11 0 1 0
1. Adventure stories (war Inclusive) 6 4 1 1
m. History books 5 4 3 0
n. Love and romance 7 2 1 2
o. Classical comic books 3 3 2 4
4. How I Spend My Leisure Time
a. WaIking 7 1 1 3
b. Taking part In sports 7 4 1 0
c. Looking at sports 12 0 0 0
d. Doing science projects 2 4 3 3
e. Flaying with pets and animals 6 3 1 2
£. Taking pictures 4 7 0 1
g. Making recordings 6 3 2 1
h. Listening to music 9 2 0 1
1. Going to movies 10 0 2 0
j. Going to dances 10 0 0 2
k. Riding In a car 7 3 0 2
1. Going sightseeing 6 6 0 0
m. Creating new things 5 4 3 0
n. Camping, plcknlcklng 8 3 0 1
o. Collecting things 3 8 0 1
p. Studying, going to the library 5 6 0 1
q. Reading (for pleasure) 3 7 1 1
r. Working In church groups 5 5 1 1
4. (Con't)
s. Writing stories and poems
t. Going fishing with someone 1 like
I II III






5. What I Like to Do When I'm Tired
a. Read a book or magazine
b. Listen to the radio or record players
c. Go to the movies











6. Magazines That 1 Like to Read
a. Popular Science 4
b. Popular Mechanics 3
c. Bovs' Life 7





i. Hunting and Fishing 9
j. Art Magazine 6
k. True Story, True Confession 6
1. (If you read other magazines, liste them below)
ARCHIE COMIC BOOKS MOTION PICTURE
BATMAN COMIC BOOKS HIGHLIGHT
















































(Used to observe reactions to
reading of difficult material)
"The Mets are the beneficiaries of the Underdog Factor, a powerful
nutriment in the building of loyalty," declared Collingwood. There is
something deep in the human psychology which draws us to the underdog,
the competitor who doesn't figure to win, whose skills are now com¬
mensurate with his goals but which, far from giving up the struggle,
fight even herder.
p.5
Commissioner Frick aaid Casey's mistake was in wearing a Mets
uniform. In point of fact it was an old Yankee uniform that they
had put on Gary Cooper when he played the part of Lou Gehrig in the
Holljwood movie, "Pride of the Yankees" ---- and thereby hangs a
touching tale.
The agency had people to send Miss Rhinegold and a crew of
photographers, technicians, directors, and make-up men out to Stengel's
home in Glendae, California, to work up a spread of pictures for the
planned newspaper and billboard advertisements before Casey went to
Florida for spring training.
p. 69
1
Jerry Mitchell, The Amazing Mets (New York: Grosset and Dunlap,
Inc., 1964), pp. 5 and 69.
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TE&CHER'S OBSERVATION SCHEDULE FOR




1. Does the reader:
a. Approach the passage with indifference?
b. Approach the passage warily, but with a
sense of responsibility to follow through
a given task? x
2. Does he:
a. Try to get a general overview of the
passage (Its topic, organization
etc.) before reading?
b. Begin to read as if to complete hurriedly
an unsavory task?
3. Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings? x
b. Try to find the meaning of an unknown word
through the use of context clues?
4. Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion?
b. Read the paragraph as best he can and try to
tie in knowledge from previous experiences
during the discussion of the passage? x
5. Is his opinion of the subject discussed: (Please
check one)
a. Negative, although the subject was indicated
as one of his favorites?
b. Negative, and not indicated as a favorite?
c. Positive, and indicated as a favorite? x
d. Positive, although no preference for the
subject was indicated at any time?
6. Does he: (Please check one)
a. Show definite signs of frustrations and
negative actions and refuse to try to
read the passage.
b. Make an excuse so that he will not have
to attempt to read?
c. Show definite signs of frustration but try










CHECKLIST FOR OBSERVATION OF READING COMPETENCY
CASE A
Evaluative Items Very High High Average Low Very
Low
1. Reading for specific items
a. Reads for specific items of
information
b. Retains fundamental concepts
2. Reading to Organize
a. Establishes a sequence of
relationships
b. Classified factual materials
c. Summarizes material
d. Senses the relationship between






3. Reading to Evaluate
a. Determines relevance of content
b. Judges the reasonableness and
adequacy of the context
c. Differentiates fact from opinion
4. Reading to interpret
a. Senses the main idea
b. Generalizes from factual information
c. Predicts outcomes
d. Forms opinions
5. Reading for Appreciation
a. Forms sensory impressions
b. Senses humor
c. Appreciates plot
d. Has an understanding of the people






Guy L. Bond and Eva Bond Wagner, Teaching the Child to Read (New
York: The Macmillan Co., 1950), p. 347.
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1. Does the reader:
a. Approach the passage with Indifference?
b. Approach the passage varily» but
with a sense of responsibility to
follow through a given task?
2. Does he:
a. Try to get a general overview of the
passage (its topic, organization,
etc.) before reading? x
b. Begin to read as if to complete
hurriedly an unsavory task?
3. Does he:
a. Stumble over unknown words and try
to hazard a guess as to their meaning?
b. Try to find the meaning of an unknown
word through the use of context clues? x
4. Does he:
a. Read enough to get a vague idea of
the subject and try to generalize
in a discussion?
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during a discussion of the
passage? x
5. Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was
indicated as one of his favorites?
b. Negative, and not indicated as
a favorite?
c. Positive, and indicated as a favorite? x
d. Positive, although no preference for
the Subject was indicated at any time?
6. Does he: (Please check one)
a. Show definite signs of frustration
and negative actions and refuse to
try to read the passage?
b. Make an excuse so that he will not
have to attempt to read?
c. Show definite signs of frustration,














CHECKLIST FOR OBSERVATION OF READING COMPETENCY
CASE B
Evaluative Items^ Very High High Average Low Very
Low
1. Reading for specific items
a. Reads for specific items of
information x
b. Retains fundamental concepts x
2. Reading to Organize
a. Established a sequence of
relationships x
b. Classified factual material x
c. Summarizes material x
d. Senses the relationship between
materials from several sources x
e. Follows directions x
3. Reading to Evaluate
a. Detemines relevance of content
b. Judges the reasonableness and
adequacy of the context
c. Differentiate fact from opinion
4. Reading to interpret
a. Senses the main idea
b. Generalizes from factual
Information x
c. Predicts outcomes x
d. Forms opinions x
5. Reading for Appreciation
a. Forms sensory Impressions
b. Senses humor
c. Appreciates plot
d. Has an understanding of the









Buy L, Bond and Eva Bond Wagner, Teaching the Child to Read (New
York: The Macmillan Co., 1950), p. 347.
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1. Does the reader:
a. Approach the passage with indifference?
b. Approach the passage warily, but
with a sense of responsibility
q to follow through a given task? x
2. Does he:
a. Try to get a general overview
of the passage (its topic,
organization, etc.) before
reading?
b. Begin to read as if to complete
hurriedly an unsavory task?
3. Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings?
b. Try to find the meaning of an unknown
word through the use of context clues? x
4. Does he:
a. Read enough to get a vague idea of
the subject and try to generalize
in a discussion?
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during the discussion of
the passage? x
5. Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was
indicated as one of his favorites?
b. Negative, and not Indicated as a
favorite
c. Positive, and indicated as a favorite? x
d. Positive, although no preference
for the subject was indicated at
any time?
6. Does he: (Please check one)
a. Show definite signs of frustration
and negative actions and refuse to
try to read the passage?
b. Make an excuse So that he will not
have to attempt to read?
c. Show definite signs of frustration,















CHECKLIST FOR OBSERVATION OF READING C(MPETENCY
CASE C
Evaluative Items Very Very
High High Average Low Low
Reading for specific Items
a. Reads for specific Items of
Information X
b. Retains fundamental concepts X
Reading to Organize
a. Established a sequence of
relationships X
b. Classfles factual material X
c. Summarizes material X
d. Senses the relationship between
materials from several sources X
e. Follows directions X
Reading to Evaluate
a. Determine relevance of content X
b. Judges the reasonableness and
adequacy of the context X
c. Differentiate fact from opinion X
Reading to Interpret
a. Senses the main Idea X
b. Generalizes from factual
Information X
c. Predicts outcomes X
d. Forms opinions X
Reading for Appreciation
a. Forms sensory Impressions X
b. Senses humor X
c. Appreciates plot X
d. Has an understanding of the




Guy L, Bond and Eva Bond Wagner, Teaching the Child to Read (New
The Macmillan Co., 1950), p. 347.
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1. Does the reader:
a. Approach the passage with indif¬
ference X
b. Approach the passage warily, but with
a sense of responsibility to follow
through a given task? x
2. Does he:
a. Try to get a general overview of the
passage (its topic, organization, etc.)
before reading? x
b. Begin to read as if to complete hurriedly
an unsavory task? x
3. Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings? x
b. Try to find the meaning of an unknown
word through the use of context clues? x
4. Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion? x
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during a discussion of the
passage? x
5. In his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was
Indicated as one of his favorites? x
b. Negative, and not indicated as a favorite? x
c. Positive, and indicated as a favorite? x
d. Positive, although no preference for the
subject was indicated at any time? x
6. Does he: (Please check one)
a. Show definite signs of frustration and
negative actions and refuse to try to
read the passage? x
b. Make an excuse so that he will not
have no attempt to read? x
c. Show definite signs of frustration






CHECKLIST FOR OBSERVATION OF READING C(»1FETENCY
CASE D
Evaluative Items1 Very Very
High High Average Low Low
1. Reading for specific items
a. Reads for specific items of
Information x
b. Retains fundamental concepts x
2. Reading to Organize
a. Establishes a sequence of
relationships
b. Classifies factual material
c. Summarizes material
d. Senses the relationship between
materials from several sources
e. Follows directions x
3. Reading to Evaluate
a. Determines relevance of content
b. Judges the reasonableness and
adequacy of the context
c. Differentiate fact from opinion
4. Reading to interpret
a. Senses the main idea x
b. Generalizes from factual information x
c. Predicts outcomes x




a. Forms sensory impressions x
b. Senses humor x
c. Appreciates plot x
d. Has an understanding of the
people within the reading material x
1
Guy L. Bond and Eva Bond Wagner, Teaching the Child to Read (New
York; The Macmillan Co,, 1950), p. 347.




1. Does the reader:
a. Approach the passage with indifference?
b. Approach the passage warily, but
with a sense of responsibility to
follow through a given task? x
2. Does he:
a. Try to get a general overview of
passage (its topic, organization,
etc.) before reading? x
b. Begin to read as if to complete
hurriedly an unsavory task?
3. Does he:
a. Stumble over unknown words and try
to hazard a guess as to their
meanings? x
b. Try to find the meaning of an
unknown word through the use of
context clues?
4. Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion?
b. Read the paragraph as best he can and try
to tie in knowledge from previous ex¬
periences during a discussion of
the passage? x
5. Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject
was indicated as one of his
favorites?
b. Negative, and not indicated as a
favorite? x
c. Positive, and indicated as a favorite?
d. Positive, although no preference for
for the subject was indicated at
any time?
6. Does he: (Please check one)
a. Show definite signs of frustration
and negative actions and refuse
to try to read the passage?
b. Make an excuse so that he will not
have to attempt to read? x
c. Show definite signs of frustration




No. "sometimes" or "eventually":
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High High Average Low Low1.Redding for specific Items
a. Reads for specific Items of
Information x
b. Retains fundamental concepts x2.Reading to Organize
a. Establishes a sequence of
relationships x
b. Classifies factual material x
c. Summarizes material x
d. Senses the relationship between
materials from several sources x
e. Follows direction x3.Reading to Evaluate
a. Determines relevance of content x
b. Judges the reasonableness and
adequacy of the context x
c. Differentiate fact from opinion x
A. Reading to Interpret
a. Senses the main Idea




5. Reading for Appreciation
a. Forms sensory Impressions
b. Senses humor
c. Appreciates plot
d. Has an understanding of the










Guy L, Bond and Eva Boiid Hagnes, Teaching the Child to Read (New
York: The Macmillan Co., 1950), p. 347.
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a. Approach the passage with Indifference?
b. Approach the passage warily, but with
a sense of responsibility to follow
through a given task?
Does he:
a. Try to get a general overview of the
passage (its topic, organization, etc.)
before reading?
b. Begin to read as if to complete hurriedly an
unsavory task?
Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings?
b. Try to find the meaning of an unknown
word through the use of context clues?
Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion?
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during the discussion of
the passage?
Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was
Indicated as one of his favorites?
b. Negative, and not indicated as a
favorite?
c. Positive, and indicated as a favorite?
d. Positive, although no preference for
the subject was indicated at any time?
Does he: (Please check one)
a. Show definite signs of frustration and
negative actions and refuse to try to
read the passage?
b. Make an excuse so that he will not
have to attempt to read?
c. Show definite signs of frustration, but














No. "sometimes" or "eventually":
129
CHECKLIST FOR OBSERVATION OF READING CCMPETENCY
Evaluative Items^1.Reading for specific items
a. Reads for specific items of
Information
b. Retains fundamental concepts
Very Very
High High Average Low Low
X
X
2. Reading to Organize
a. Establishes a sequence of
relationships x
b. Classifies factual material
c. Summarizes material
d. Senses the relationship between
materials from several sources
e. Follows directions
3. Reading to Evaluate
a. Determines relevance of content
b. fudges the reasonableness and
adequacy of the context
c. Differentiates fact from opinion4.Reading to Interpret
a. Senses the main idea x
b. Generalizes from factual
Information x
c. Predicts outcomes x
d. Forms opinions x5.Reading for Appreciation
a. Forms sensory impressions
b. Senses humor
c. Appreciates plot
d. Has an understanding of the













Guy L, Bond and Eva Bond Wagner, Teaching the Child to Read (New
The Macmillan Co., 1950), p. 347.
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a. Approach the passage with indifferences?
b. Approach the passage warily, but with
a sense of responsibility to follow
through a given task?
Does he:
a. Try to get a general overview of the passage
(its topic, organization, etc.) before
reading?
b. Begin to read as if to complete hurriedly
an unsavory task?
Does he:
A. Stumble over unknown words and try to
hazard a guess as to their meanings?
b. Try to find the meaning of an unknown
word through the use of context clues?
Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion?
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during a discussion of the
passage?
Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was
Indicated as one of his favorites?
b. Negative, and not indicated as a
favorite?
c. Positive, and indicated as a favorite?
d. Positive, although no preference for the
subject was Indicated at any time?
Does he: (Please check one)
a. Show definite signs of frustration
and negative actions and refuse to try
to read the passage?
b. Make an excuse so that he will not have
to attempt to read?
c. Show definite signs of frustration, but



















CHECKLIST FOR OBSERVATION OF READING COMPETENCY
Evaluative Items^1.Reading for specific items of
a. Reads for specific items of
information
b. Retains fundamental concepts
High High Average Low Low
X
X2.Reading to Organize
a. Establishes a sequence of
relationships x
b. Classifies factual material x
c. Summarizes material x
d. Senses the relationship between
materials from several sources x
e. Follows directions x
3. Reading to Evaluate
a. Determines relevance of content
b. Judges the reasonableness and
adequacy of the context
c. Differentiate fact from opinion x
4. Reading to interpret
a. Senses the main idea




5. Reading for Appreciation
a. Forms sensory impressions
b. Senses humor
c. Appreciates plot
d. Has an understanding of the people







Guy L. Bond and Eva Bond Wagner, Teaching the Child to Read (New
York: The Macmillan Co., 1950), p. 347.
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1* Does the reader:
a. Approach the passage with Indifference?
b. Approach the passage warily, but with
a sense of responsibility to follow through
a given task?
2. Does he:
a. Try to get a general overview of the
passage (its topic, organization, etc.)
before reading? x
b. Begin to read as if to complete hurriedly
an unsavory task?
3. Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings? x
b. Try to find the meaning of an unknown
word through the use of context clues?
4. Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion?
b. Read the paragraph as best he can and try
to tie in knowledge from previous experiences
during a discussion of the passage? x
5. Is his opinion of the subject discussed: (Please
check one)
a. Negative, although the subject was
indicated as one of his favorites?
b. Negative, and not indicated as a favorite?
c. Positive, and indicated as a favorite? x
d. Positive, although no preference for the
subject was indicated at any time?
6. Does he: (Please check one)
a. Show definite signs of frustration
and negative actions and refuse to try
to read the passage?
b. Make an excuse so that he will not have
to attempt to read?
c. Show definite signs of frustration but try












CHECKLIST FOR OBSERVATION OF READING COMPETENCY
~i=================z=============z========z=====i===z===^^
Evaluative Items^ Very High
} High High Average Low Low
1. Reading for specific Items
a. Reads for specific Items of
Information x
b. Retains fundamental concepts x
2. Reading to Organize
a. Establishes a sequence of
relationships x
b. Classifies factual material x
c. Summarizes material x
d. Senses the relationship between
materials from several sources
e. Follows directions x
3. Reading to Evaluate
a. Determines relevance of content x
b. Judges the reasonableness and
adequacy of the context
c. Differentiate fact from opinion x
4. Reading to Interpret
a. Senses the main Idea x
b. Generalizes from factual
Information x
c. Predicts outcomes x
d. Forms opinions x5.Reading for Appreciation
a. Forms sensory impressions
b. Senses humor
c. Appreciates plot
d. Has an understanding of the






Guy L. Bond and Eva Bond Vagner, Teaching the Child to Read (New
York: The Macmillan Co., 1950), p. 347.
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a. Approach the passage with indifference?
b. Approach the passage warily, with with
a sense of responsibility to follow
through a given task?
Does he:
a. Try to get a general overview of the
passage (its topic, organization, etc.)
before reading?
b. Begin to read as if to complete hurriedly
and unsavory task?
Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings?
b. Try to find the meaning of an unknown
word through the use of context clues?
Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion?
b. Read the paragraph as best he can and try
to tie in knowledge from previous
experiences during a discussion of the
passage?
Is his opinion of the subject didcussed:
(Please check one)
a. Negative, although the subject was indicated
as one of his favorites?
b. Negative, and not indicated as a favorite?
c. Positive, and indicated as a favorite?
d. Positive, although no preference for the
subject was indicated at any time?
Does he: (Please check one)
a. Show definite signs of frustration and
negative actions and refuse to try to
read the passage?
b. Make an excuse so that he will not have
to attempt to read?
c. Show definite signs of frustration but try

















CHECKLIST FOR OBSERVATION OF READING COMPETENCY
CASE I
Evaluative Items^ Very Very
High High Average Low Low
1. Reading for specific items
a. Reads for specific items of
information X
b. Retains fundamental concepts X
2. Reading to Organize
a. Establishes a sequence of
relationships X
b. Classifies factual material X
c. SumoB rizes material X
d. Senses the relationship between
materials from several sources X
e. Follows directions X
3. Reading to Evaluate
a. Determines relevance of content X
b. Judges the reasonableness and
adequacy of the context X
c. Differentiate fact from opinion X
4. Reading to interpret
a. Senses the main idea X
b. Generalizes from factual
information X
c. Predicts outcomes X
d. Forms opinlohs X
5. Reading for Appreciation
a. Forms sensory impressions X
b. Senses humor X
c. Appreciates plot X
d. Has an understanding of the
people within the reading
material X
^Guy L. Bond and Eva Bond Wagner, Teaching the Child to Read (New
York: The Macmillan Co., 1950), p, 347.
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1. Does the reader:
a. Approach the passage with indifference? x
b. Approach the passage warily, but wltha
sense of responsibility to follow through
a given task? x
2. Does he:
a. Try to get a general overview of the
passage (its topic, organization, etc.)
before reading? x
b. Begin to read as if to complete hurriedly
an unsavory task? x
3. Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings? x
b. Try to find the meaning of an unknown word
through the use of context clues? x
4. Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion? x
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during a discussion of the
passage? x
5. Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was
indicate as one of his favorites?
b. Negative, and not indicated as a favorite?
c. Positive, and Indicated as a favorite?
d. Positive, although no preference for the
subject was indicated at any time? x
6. Does he: (Please check one)
a. Show definite signs of frustration and
negative actions and refuse to try to
read the passage?
b. Make an excuse so that he will not have
to attempt to read?
c. Show definite signs of frustration, but






CHECKLIST FOR OBSERVATIGN OF READING COMPETENCY
CASE J
Evaluative Items^ Very Very
High High Average Low Low
1. Reading for specific items
a. Reads for specific items of
Information x
b. Retains fundamental concepts x
2. Reading to Organize
a. Establishes a sequence of
relationships X
b. Classifies factual material X
c. Sumarizes material X
d. Senses the relationship between
materials from several sources X
e. Follows directions X
Reading to Evaluate
a. Determines relevance of content X
b. Judges the reasonableness and
adequacy of the context X
c. Differentiate fact from opinion X
Reading to interpret
a. Senses the main idea X
b. Generalizes from factual
information X
c. Predicts outcomes X
d. Forms opinions X
5. Reading for Appreciation
a. Forms sensory impressions x
b. Senses humor x
c. Appreciates plot
d. Has an understanding of the people
within the reading material x
X
Guy L. Bond and Eva Bond Wagner, Teaching the Child to Read (New
York: The Macmillan Co., 1950), p, 347.
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1. Does the reader:
a. Approach the passage with indifference? x
b. Approach the passage warily, but with a
sense of responsibility to follow
through a given task? x
2. Does he:
a. Try to get a general overview of the
passage (its topic, organization, etc.)
before reading? x
b. Begin to read as if to complete
hurriedly an unsavory task? x
3. Does he:
a. Stumble over unknown words and try to
hazard a guess as to their meanings? x
b. Try to find the meaning of an unknown
word through the use of context clues? x
4. Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion? x
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during a discussion of the
passage? x
5. Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was indicated
b. as one of his favorites?
b. Negative, and not indicated as a favorite?
c. Positive, and indicated as a favorite? x
d. Positive, although no preference for the
subject was indicated at any time?
6. Does he: (Please check one)
a. Show definite signs of frustration
and negative actions and refuse to
try to read the passage? x
b. Make an excuse so that he will not
have to attempt to read? x
c. Show definite signs of frustration,





CHECKLIST FOR OBSERVATION OF READING C(»1FRTENCY
CASE K
Evaluative Items^ Very Very
High High Average Low Low
1. Reading for specific items
a. Reads for specific items of
information X
b. Retains fundamental concepts X
2. Reading to Organize
a. Establishes a sequence of
relationships X
b. Classifies factual material X
c. Senses the relationship between
materials from several sources
X
d. Summarizes material X
e. Follows directions X
3. Reading to Evaluate
a. Determines relevance of content X
b. Judges the reasonableness and
adequacy of the context X
c. Differentiate fact from opinion X
4. Reading to interpret
a. Senses the main idea
b. Generalizes from factual
information X
c. Predicts outcomes X
d. Forms opinions X
5. Reading for Appreciation
a. Forms sensory impressions X
b. Senses humor X
c. Appreciates plot X
d. Has an understanding of the
people within the reading
material X
Guy L, Bond and Eva Bond Wagner, Teaching
York: The Macmillan Co., 1950), p, 347.
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1. Does the reader:
a. Approach the passage with indifference?
b. Approach the passage warily, but with
a sense of responsibility to follow
through a given task? x
2. Does he:
a. Try to get a general overview of the passage
(its topic, organization, etc.)
before reading? x
b. Begin to read as if to complete hurriedly
an unsavory task?
3. Does he:
a. Stumble over unknown words and try
to hazard a guess as to their meanings? x
b. Try to find the meaning of an unknown
word through the use of context clues?
4. Does he:
a. Read enough to get a vague idea of the
subject and try to generalize in a
discussion?
b. Read the paragraph as best he can and
try to tie in knowledge from previous
experiences during a discussion of the
passage? x
3. Is his opinion of the subject discussed:
(Please check one)
a. Negative, although the subject was indicated
as one of his favorites?
b. Negative, and not indicated as a favorite?
c. Positive, and indicated as a favorite? x
d. Positive, although no preference for the
subject was indicated at any time?
6. Does he: (Please check one)
a. Show definite signs of frustration and
negative actions and refuse to try to
read the passage?
b. Make an excuse so that he will not have
to attempt to read?
c. Show definite signs of frustration,











CHECKLIST FOR OBSERVATION OF READING CCKPETENCY
CASE L
Evaluative Items Very Very
High High Average Low Low1.Reading for specific items
a. Reads for specific items of
information x
b. Retains fundamental concepts x2.Reading to Organize
a. Establishes a sequence of
relationships
b. Classifies factual material
c. Summarizes material
d. Senses the relationship between







3. Reading to Evaluate
a. Determines relevance of content x
b. Judges the reasonableness and
adequacy of the context
c. Differentiate fact from opinion x
4. Reading to interpret
a. Senses the main idea x
b. Generalizes from factual
information x
c. Predicts outcomes x
d. Forms opinions x
X5.Reading for Appreciation
a. Forms sensory impressions x
b. Senses humor x
c. Appreciates plot x
d. Has an understanding of the




Guy L« Bond and Eva Bond Wagner, Teaching the Child to Read (New
The Macmillan Co., 1950), p. 347.
